IOWA STATE UNIVERSITY

Digital Repository

Iowa State University Capstones, Theses and

Graduate Theses and Dissertations . )
Dissertations

The Second Lane Debate: Voices from the
Wilderness Surge Across the Nation

Erik Andrew Stumpf
Towa State University

Follow this and additional works at: https://lib.dr.iastate.edu/etd
b Part of the United States History Commons

Recommended Citation

Stumpf, Erik Andrew, "The Second Lane Debate: Voices from the Wilderness Surge Across the Nation" (2012). Graduate Theses and
Dissertations. 12479.
https://lib.dr.iastate.edu/etd/12479

This Thesis is brought to you for free and open access by the Iowa State University Capstones, Theses and Dissertations at Iowa State University Digital
Repository. It has been accepted for inclusion in Graduate Theses and Dissertations by an authorized administrator of Iowa State University Digital

Repository. For more information, please contact digirep@iastate.edu.

www.manharaa.com



http://lib.dr.iastate.edu/?utm_source=lib.dr.iastate.edu%2Fetd%2F12479&utm_medium=PDF&utm_campaign=PDFCoverPages
http://lib.dr.iastate.edu/?utm_source=lib.dr.iastate.edu%2Fetd%2F12479&utm_medium=PDF&utm_campaign=PDFCoverPages
https://lib.dr.iastate.edu/etd?utm_source=lib.dr.iastate.edu%2Fetd%2F12479&utm_medium=PDF&utm_campaign=PDFCoverPages
https://lib.dr.iastate.edu/theses?utm_source=lib.dr.iastate.edu%2Fetd%2F12479&utm_medium=PDF&utm_campaign=PDFCoverPages
https://lib.dr.iastate.edu/theses?utm_source=lib.dr.iastate.edu%2Fetd%2F12479&utm_medium=PDF&utm_campaign=PDFCoverPages
https://lib.dr.iastate.edu/etd?utm_source=lib.dr.iastate.edu%2Fetd%2F12479&utm_medium=PDF&utm_campaign=PDFCoverPages
http://network.bepress.com/hgg/discipline/495?utm_source=lib.dr.iastate.edu%2Fetd%2F12479&utm_medium=PDF&utm_campaign=PDFCoverPages
https://lib.dr.iastate.edu/etd/12479?utm_source=lib.dr.iastate.edu%2Fetd%2F12479&utm_medium=PDF&utm_campaign=PDFCoverPages
mailto:digirep@iastate.edu

The Second Lane Debate: Voices from the Wilder ness surge across the nation

by
Erik Andrew Stumpf

A thesis submitted to the graduate faculty
in partial fulfillment of the requirements for the degree of

MASTER OF ARTS

Major: History
Program of Study Committee
Kathleen Hilliard, Major Professor
Julie Courtwright

Marcia Prior-Miller

lowa State University
Ames, lowa
2012

Copyright © Erik Andrew Stumpf, 2012. All rights reserved.

www.manharaa.com




TABLE OF CONTENTS
Chapter One: Introduction: A Surprising Storm
Chapter Two: The Lane Awakening
Chapter Three: Conserve or Convert? The Colonizationists’ Struggle
Chapter Four: What of my Brother?
Chapter Five: Conclusion

Appendix A: Listing of Lane Seminary Students and
Their Home States for 1833-1834 Academic Year

Appendix B: Background and Place of Publication of
Cited Print Media Sources

Bibliography

15
43
67
105
109

111

113

www.manharaa.com



Chapter One: Introduction: A Surprising Storm

At Thomson McConnell Cadillac in Cincinnati, Ohio, car shoppers can see a plaque
commemorating a powerful yet little-known event in the development of Amexinaition.
The plaque serves as a memorial to the Lane Seminary Delatish took place for eighteen
days on that site in February and March of 1834. Demonstrating the power of the event, the
plaque reads “The Lane Seminary debates marked the shift in Americaavanyigfforts from
colonization to abolition, and the ‘Lane Rebels’ became ministers, abolii@mdtsocial

reformers across the countr.”

While the First Lane Debates took place over an eighteen day perod) dne students
behind closed doors at their quiet campus in Cincinnati, the Second Lane Debates ®ok plac
over eighteen months on a national scale due to the growing availability qfapws in
American culture. This proliferation of print media on an ever-growinig gravided a
previously unknown medium for a debate over a topic such as sfawetiye case of the print
media debate which | term the Second Lane Debates, the explosive growth ofgatiatserved
two crucial ends. It provided the students with a pulpit they used to proclaim thress; aied it
provided a case study that threw gasoline on the growing fire of the abolition debvdbe F
abolitionist press, the Lane students provided a real-life example of Southeowsiake
converting to immediate emancipation through moral suasion. For non-abolititmstaso put
the debate in more concrete terms. No longer were the two sides discussetiatism through

moral suasion as a possibility. With the conversion of the Southern Lane students, this

! From this point, | will refer to this event as thiest Lane Debates.

2 Randy McNutt, “Lane Seminary Propelled Anti-Slav&tovement,”Cincinnati Enquirer September 28, 2003,
Bicentennial Notebook.

% Daniel Walker HoweWhat Hath God Wrought: The Transformation of Aneerik815-184&New York, NY:
Oxford University Press, 2007), 4-7. Howe presemtedncise and cogent discussion of the explodignimt
media during the Communications Revolution.
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conversion was a reality, providing substance to abolitionist claims assnglanizationist
concerns. For this reason, the Second Lane Debates intensified the nationadustslsvery

by taking a real-life example of abolitionist conversion to a national audience.

The Lane Seminary entered into its fourth scholastic year in the fall of lig88early
100 students. Among these students were several former temperance actveits|dérs and
sons of slaveholders from each slave state and one slave territory, asomellsaisdent who
himself had been a slave since childhood. After some difficulties in esiablike institution,
the school had attracted a strong faculty featuring Dr. Calvin Stowe and the séhesident,
Lyman Beecher. With the school’s financial backing growing more seadethe library
growing into a large one, the school seemed fully prepared to begin the acgel@ndn solid
ground. No one at the Lane Seminary truly realized how noteworthy the acadamigoyd

prove to be.

In their spare time, the students took the initiative to discuss several of théambpor
issues of the day, with the idea that theology students should evaluate the issuesyof the da
through the lens of their developing theology, applying their learning to theirstiawléing of
the world around them. Understandably, given the time period and the diverse backgrounds of
the student body, the subject of slavery inevitably became a topic for thesestiss.

Ultimately, the issue of slavery became so prevalent in the students’ thesusst they made a
request of the faculty to hold special meetings in order to discuss it. Thg f@oadimnmended

that the students withhold from these meetings, but would not forbid*them.

In the First Lane Debates, the students held eighteen days of meetingsi$s the issue

of slavery and the proper Christian response to the issue. The students divided tigsnmeti

* (Boston, MA)Liberator, June 14, 1834, hereafter referred thiasrator.
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two nine-day sessions. The first session discussed the question “Ought the pdaple of
slaveholding States to abolish Slavery immediately?” while the secondrsas&ed “Are the
doctrines, tendencies, and measures of the American Colonization Society, arfid¢hee of

its principal supporters, such as render it worthy of the patronage of thea®hpishilic?®

In answering the first question, the students examined their theologxpiéeiences,
and the documents of the American Colonization Society. The students discussedehis subj
among themselves without bringing in outside lecturers to influence them. Even more
importantly, most of the speakers were Southern students. They either ownsdr&aveelves
or were the sons of slaveholders and had lived a life which slavery itself helped teprovi
Those students shared their experiences of slavery, evaluating it thaiypgied to a man,
condemned the practice. Immediatists of this time believed in a method firegd¢o as moral
suasion. Moral suasion involved a calm, reasonable presentation of slavery frope@ential,
logical, and Biblical basis. Proponents of moral suasion argued that this wouldugg ¢o
convince a slaveowner to renounce the system and free their slaves. Evemthgor t
conversion, the Lane students adopted this method, providing a picture of moral suasion that
seems stunning to a jaded, modern eye. Each of the southerners made independent decisions for
immediate abolition. As a result, the students ruled colonization an unacceptalita $olttie
slavery problem. They created the Lane Seminary Anti-Slavery Staietgeled after the
newly-formed American Anti-Slavery Society. They decided at the siameeto join that

national society.

5 Liberator, March 29, 1834.
% Hereafter referred to as LSASS.
' Liberator, March 29, 1834.
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At the same time, the students went to work among the African-American popuh
Cincinnati, setting up schools to teach reading to the free blacks of the citgtablisbing
Sunday schools for theological education. Additionally, the young men of the senpeaty s
social time with those free blacks. At this point, controversy arose in Cincinretens
complained that the students were not only working with the free blacks, but one spertttthe nig
in a “Negro” home. On another occasion, they complained that female stuciemst$octhe

seminary to visit the men on a social call.

As this controversy developed, especially over the summer, the school found igself i
difficult position. The students were clearly committed to their course &adtatg much
national attention. The Lane Seminary story quickly became a fixture in mgtkés around the
country, especially those dedicated to either the abolition or colonizatiangtx Also, the
Lane students were seemingly everywhere, travelling around the courtgréatiseir new
convictions, with two students featured at the American Anti-Slavery MeetikigpfL834°
The faculty was away from campus for the summer raising funds for theasgnThe trustees
found themselves faced with this controversy, and chose to take action through larspetoig

of their Executive Committee on August 29, 1834.

This Executive Committee put forth two rules and two orders which the trusiaaed.
Responding to the Lane Seminary Anti-Slavery Society, the trusteesetbtiat students were
no longer authorized to create associations without explicit faculty approvalyrémer f
specified that students could only hold religious meetings among themsathesit wxception.

Referring specifically to the LSASS, the trustees ordered thergtuttedisband it immediately.

8 Ibid; Liberator, January 17, 1835.

° Liberator, May 17, 1834.

9 iberator, November 1, 1834;iberator, November 8, 1834; (New York, NWew York Evangelishovember 8,
1834, hereafter referred to ldew York EvangelisNew York EvangelisNovember 15, 1834.
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The Executive Committee reserved for themselves the authority to dismistidant:’ This
decision caused an uproar among the students, the faculty and in the natien’d ppasked a
media debate about scholastic governance and the proper placement and use tyf dtiilsori
decision led to a furious public debate about the proper place and extent of authomtyawithi
school, whether it belonged with faculty alone, or faculty with some student voidmaétt or
some combination of the board and the faculty. Eventually, the authority to expeéceto the
hands of the faculty, largely as a result of a vigorous public and private defehsesofitol by
Professor Calvin Stowe, who simultaneously proclaimed the virtue and his affecttbe Lane
students®?

Once this Executive Committee rendered its decision, the faculty could nod tledus
situation. Eighty of the school’s 100 students withdrew from the institution. Wélyanost of
the students landed at Oberlin College to institute that school’'s theologymeparthis
infusion of students was instrumental in the growth of Oberlin College, leading tchbat's
calling of Charles Finney as a professor, where he remained for decadigsiqgabolitionist
ministers for the nation.

Historical study of the Lane Debates is sparse. The event most ofteéa as@iclause in
a sentence, or a footnote within a paragraph. Sometimes, the Debates reeeit@fthur pages
within a book on abolition history, but are most often overlooked or ignored. When authors write
about the Debates, they usually do so from a limited vantage point with a limitedhgeaig
through the Debates as a brief pit stop on their travel to the real destwiat@work. Given
their galvanizing power for immediate abolitionists, the Lane Debates providepartamt link

in our understanding of American abolition, although this link is not seen strongly in the

" New York EvangelisNovember 1, 1834
12 |hid: New York EvangelisNovember 29, 1834.
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literature that does exist. What coverage does exist has dealt withsghBéhates, and not the
Second Lane Debates.

Several writers have shown an interest in the founding of the Lane Semmaurstory
with surprising amounts of drama, the founding of the seminary foreshadowed thy tatoes
yet to come. Lawrence Lesick showed that the founders of the school faced a hadidfalveaf
dilemmas, beginning the decision to place the school in Cincinnati. Lesick raiothat the
seminary’s founding board revealed divisions within American Presbytenaasulting from
the Great Awakening, controversy over the selection of Congregationatsti_Beecher as the
school’'s President, and even that the process of selecting a location managed tdfamilje a
with brothers suing one another over their donations of faBénald Huber also wrote of the
theological foundations of the board, although his argument differs from LesidkiatiHuber
found the board members largely to be Old School then.

Earle Hilgert and Walter Keagy also wrote effectively about thenbhas of the Lane
Seminary. Hilgert focused primarily on the development of the school’s librasgribieg it as
“apparently the largest academic library in the W&SHilgert also contributed a solid
understanding of Professor Calvin Stowe as a key player in the school and his national
prominence, as well as establishing the success and struggles of fundeaitiegyoung
seminary.

Earle Hilgert examined an entirely different but significant asjetttet school’s
founding by focusing on the development of the seminary’s library. Describirsizthef that

library, Hilgert shed valuable light both on the scope of the Lane Semiralf\aitsl the

13 Lawrence Lesick, "The Founding of the Lane SemyifiaBincinnati Historical Society BulletiB7, (Winter
1979): 236-248.

“ Donald L. Huber, "The Rise and Fall of Lane Semyiridimeline12, no. 3 (1995):2-19.

15 Earle Hilgert, "Calvin Ellis Stowe: Pioneer Libiam of the Old West,The Library Quarterly50, no. 3 (1980):
324-351.
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importance of the future controversy that found its beginning at the séhwalter Keagy's
article established the climate of Lane Seminary, laying its fowrdatin the Finney revivals of
the Second Great Awakening. Keagy especially succeeded in bringing tayetieeof the key
players in the Lane drama, such as Theodore Weld and Lyman Beecher, providing a clea
understanding of the talents and personalities that later played such anmimobetan the

events that unfoldet.

In terms of telling the story of the actual Lane Debates, few autheesstepped forth to
undertake this challenge. Gilbert Barnes wrote the standard treatmi€&83, providing his
account in two chapters of hisitislavery Impulses, 1830-184%Barnes provided the flavor of
the events by describing them as “a protracted meeting, a revival in benevitlemsea debate
only in name.*® Barnes further wrote that “the Lane debate reverberated throughoutitme’nat

but did not develop how the reverberation happéfied.

Lawrence Lesick presented the most thorough treatment of the Lane epifbdd._ane
Rebels: Evangelicalism and Antislavery in Antebellum Amétitasick’s stated purpose is to
present an evangelical theology of antislavery, meaning that he intendedrtbedigsctheology
which drove the abolitionist movement. However, his book did not include a lot detailed
theological development. Lesick did provide a wealth of personal details and clearly
demonstrated the near unanimity that the students achieved. At the same sintedidenot

develop the players in the drama personally, and they come off as rather woodeersharact

18 Hilgert, 324.

7 Walter R. Keagy, "The Lane Seminary Rebellidlletin of the Historical and Philosophical Sogieif Ohio9,
(April 1951), 141-160.

18 Gilbert Hobbs Barne§he Antislavery Impulse, 1830-18433; Repr., Gloucester, MA: Peter Smith, 1957).
9 bid, p. 66.

2 |bid, p. 69.

2 Lawrence Thomas Lesickhe Lane Rebels: Evangelicalism and Antislaverritebellum AmericéMetuchen,
N.J.: Scarecrow Press, 1980).
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rather than fully-developed people. Still, Lesick provided the most studied eftbe bane

Debates to date.

The most detailed account of the debates themselves does not come from an academic
source, but rather from a Presbyterian pastor in Cincinnati. Speaking in 1893, Syimey
provided some brief context for the Debates, writing that, prior to the Lane stubatégjéFew
advocates of immediate abolition had appeafé&trong also provided excellent context of the
controversy from the perspective of the faculty and administration at leanm&y. Strong was

not a historian, and this showed in his lack of documentation throughout his piece.

Other writers have written about the Lane Debates mostly in the contekeokwtnts.
Writing in 1971, Stuart Henry compared the Lane students to 1960s campus radicasglyltim
conceding that there was little similarity outside of the presence on a semoplis> Two
historians have written about Lane in relation to the growth of Oberlin College, wiuictrext
as a direct result of the Lane students moving to that school. Barbara Zikmund whate of
importance that the influx of Lane students played in Oberlin’s fundraisingseff®omvell as
their role in attracting Charles Finney to teach at Ob&tlilong the same lines, James Fraser
described Oberlin as a struggling venture prior to the arrival of the foramer $tudents’

Briefly describing their effect on Oberlin, Stuart wrote that “thigply took over the schoof®
Fraser added that the presence of Charles Finney over his 40 years of teéaObedirasent

forth a wave of ministers motivated to demonstrate that a person’s beliefs diapediseir

22 Sydney Strong. "The Exodus of Students from LagmiBary,"Papers of the Ohio Church History Socidty
(1893): 1-16; p. 11.

% Stuart C. Henry. "The Lane Rebels: A Twentietht@snLook," Journal of Presbyterian Histor9, no. 1
(1971): 1-14.

%4 Barbara Brown Zikmund. "The Legacy of This Plad&erlin, Ohio,"Journal of Ecumenical Studid®, no. 4
(2007): 499-510.

% James W. Fraser. "Abolitionism, Activism, and Nel\wdels for Ministry,"American Presbyterian86, no. 2
(1988): 89-103.

* Fraser, p. 98.
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actions, both public and private, essentially creating an army of millenarianraa@oing forth

into the natiorf’

One of the real joys of studying history is to wander unexpectedly into something
significant yet thoroughly uncovered. The Lane Seminary Debates andfteainath constitute
just such a treasure. This gathering of students offers us the opportunity toeeianpower of
slavery and the effect of moral suasion upon a diverse group of students. Repyesestiaf
the United States, and every slave state (plus the Arkansas Territeryané students, with
only a couple of exceptions, became fervent immediate abolitionists. Foicskept question
whether moral suasion provided a realistic strategy for abolitionists, arn@bstineeded

simply to point to the debates at Lane. In the aftermath, they did just that.

At the same time, the Lane Seminary Debates demonstrated the incredibteoptive
slavery issue to bring up conflicts among people who would be expected to agreed€&hesst
and faculty came to this controversy with similar backgrounds. They sharednhérslogical
beliefs and foundations. Faculty and students also shared the same experiemmsriatCon
the same campus. Faculty and students agreed that slavery itself nestkdAtocording to
each group, relations between faculty and students were excellent andradfecenviable from
our present day. When the students adopted immediate emancipation and moral suasipn, slave
and this particular solution demonstrated their power to divide the indivisible. A schoabthat
booming collapsed on itself. It would recover and survive, but this school that so matgdnves

so much in nearly collapsed out of the blue from the appearance of the slavery issue.

The slavery issue revealed its power in the frenzied print media covertgesvent.

Issues that had not been issues became the source of debate. No one at Lanechadeairgu

*’ |bid.
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freedom of speech before. In the Second Lane Debate, it was an argumenthesjolisiit
arena. No one had argued over faculty authority and the governance of the scti@oSécond
Lane Debate, it became another argument held in the public arena, commandinly afmont
attention in November of 1834. Due to this public media debate, the vast majority oksource
this work are antebellum newspapers, some publishing pieces in favor of the abtditizmd
some publishing articles counter to the abolitionist position. For simple catatymmi | will

refer to them as the non-abolitionist papers and the abolitionist papers. In tersteratdii
writing, Ford Risley wrote the first work providing a synthesis which told ey sif the
abolitionist media as well as examining that mé@il/here Risley focused on the efforts of the
abolitionist press to pursue the abolitionist cause, this thesis will point othehatelss needed
the Lane students who needed the press as their public pulpit, thus providing the abolitionis

press with a vigorous new voice for the cause.

The title “non-abolitionist papers” may be perceived as unnecessarilyaoryfdaded
in meaning. | do not intend it to mean that these papers had no sympathy with thegsoffiren
slave or that their publishers had no desire to see slavery end. Some of thesemplyehawe
a different focus, reporting news rather than attempting to persuade publanomirdvocate
for a cause. Sometimes, editorial rivalries seem to influence a papetismpasich as the
CongregationalisBoston Observer’sunning rivalry with Joshua Leavittidew York Evangelist.
The African Repository and Colonial Journadas published by the American Colonization

Society in order to promote colonization and the Soéety.

% Ford RisleyAbolition and the Press: The Moral Struggle Agaiktvery(Evanston, IL: Northwestern University
Press, 2008).

29 African Repository and Colonial Journal No. 1 Maf@25, “The Eighty Annual Report of the Americarcigty
for Colonizing the Free People of Colour of the tddiStates. With an AppendixThe North American Review,
Vol. 21, No. 48 (Jul. 1825), 230-232.
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Newspapers of various denominational backgrounds took part in publishing this debate
from the non-abolitionist perspective, sometimes creating seemingkglyrdilliances. The
Christian Advocate and Jourrd] a Methodist paper, published from this perspective, as did
several Presbyterian papers, such adlthe York Observaf, and theDhio ObserverThe latter
paper took a distinct interest in publicizing the Lane Seminary as it es&bhsd grew in the
western state, and it is not surprising that it would take a great interig this controversy.
TheWestern Christian Advocapovided both a Cincinnati perspective as well as the
Methodist-Episcopal perspecti7ewhile theReligious Intelligenceapproached issues from an

ecumenical perspective, preferring to see a separation between redigibpslitical issues>

Several of these non-abolitionist papers approached their publications withea s
sense of reporting the news rather than pursuing a predetermined stance. As®pgpees
were two Washington, D.C. papers, iaily National Intelligencera Whig paper, and the
United States Telegrapkhich typically focused entirely on Congressional news, but stepped
away from that focus to include issues of national intéfedther papers of this ilk included the

Vermont ChronicletheNew Bedford Mercuryand thePortsmouth Journal®

For the most part, the title “abolitionist papers” does indicate the purpose of those
newspapers. Each of these papers was either geared in an evangelitah direcas very open

to evangelical contributions. These evangelical contributions crossed denonahlbbundaries

% Frank Luther MottAmerican Journalism: A History of Newspapers in theted States through 250 Years, 1690-
1940(1941; Repr., New York, NY: The Macmillan Compag900): 206.

% Mott, 206.

%2 National Endowment for the Humanities and LibrafyCongress, “Chronicling America: Historic Amernica
Newspapers,” Library of Congress. www.chroniclingaita.loc.gov/lcon/sn89075028 (accessed March 120

33 Johns Hopkins University Libraries, “Catalyst,’hiis Hopkins University Libraries.
https://catalyst.library.jhu.edu/catalog/bib_1827%&ccessed March 1, 2012).

* Mott, 179, 198.

% National Endowment for the Humanities and LibrafyCongress, “Chronicling America: Historic Amernica
Newspapers,” Library of Congress. www.chroniclingaima.loc.gov/lccn/sn83020324 (accessed March 1220
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in stunning ways, consisting of Baptist, Presbyterian, and Unitarian contslaumndmpublishers.

In the modern theological environment, this would be an eye-opening combination, but gtrikingl
normal for antebellum reform movements, and especially in the fight for ahollthese better-
known papers carried very descriptive titles which left no real doubt about theioposi the
burgeoning slavery issue. Two of these newspapers were organs of the ArAaticdlavery
Society, the fledgling agency established in December 1833 and dedicatedhtipatian

through moral suasion. These two papers wer@therican Anti-Slavery Reportand theAnti-
Slavery RecordlTwo different Baptist papers took part in publishing on the abolitionist side of
this controversy, th€hristian Secretary?, hailing from New Haven, Connecticut, and the
Christian Watchmat, published from Boston. Continuing the trend of unusual evangelical
bedfellows, the Unitariakvangelical Magazine and Gospel Advodated up alongside Joshua
Leavitt's New York EvangelisAside from those newspapers, the other abolitionist papers cited
in this paper carried names that left no doubt about their position. New York Tig’s
Emancipator, and Record of Public Moraiss clear with its title, although not as clear as
Benjamin Lundy’sGenius of Universal Emancipatiowhile each of these played a large role in
the media firestorm around the Lane event, neither could match the largebutontwith the
largest and most famous name in abolitionist print media, William Lloyd @atsi$he

Liberator, which devoted large amounts of space over the span of 1834 and 1835 to submissions
and editorials about the Lane happenings. Frequently, Garrison devoted well ovephipage

four-page publication to coverage of the Lane Seminary.

% Online Computer Library Center, www.worldcat.oittgfchristian-secretary/oclc/639956809 (accessedchl 1,
2012).

37 National Endowment for the Humanities and LibrafyCongress, “Chronicling America: Historic America
Newspapers,” Library of Congress. www.chroniclingaima.log.gov/Icom/sf89090890 (accessed March 1220
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Thus, the purpose of this work. This project will argue that the Lane Semiebatd3
demonstrated that moral suasion could be more than a theory, since the Lane saudertb
this discussion largely unconvinced on the matter of slavery, and walked out almostausdy
convinced of the need to emancipate the slaves immediately. This occurredrwietiadents
came from Northern areas largely unexposed to slavery by this time, or froledahat owned
slaves, or even owning slaves themselves. In this case, these students wereadsmajly by

examining the evidence for themselves, which was the foundation of moral suasion.

The Lane Debates became a major reason for the prevalence of moral spasion b
abolitionists and reformers in the 1830s, and the aftermath gives us a picture of thefpbater
method. This is the key to understanding the Lane Debates. Prior to the meeting sfutiests
from the North and every slave state (and the Arkansas Territory), abaigisnch as William
Lloyd Garrison proclaimed moral suasion as the approach to achieve ertiancipa
Abolitionists adopted moral suasion at the founding of the American Anti-§l&amiety in
December 1833. Prior to the Lane Debates, though, immediate emancipationidisot point
to instances where moral suasion had been used to successfully convert slavietovners
abolitionists. Following the Lane Debates, where this conversion did happen, merah sua
became a strategy with a successful track record that suppatiisiemonstrate, with the
Lane students as the evidence. For this reason, the Lane Debates derddhatrateral suasion
had the power to be effective, and made its possibilities much more real. As sucimethe La
Debates then energized supporters and opponents of immediate emancipation through mora
suasion, since it could no longer be ignored as an ideal. Moral suasion had occurred, and was

now very real.
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Chapter one will discuss the Second Lane Debate in the abolitionist press. fthe mai
topics of that chapter will be the abolitionist presentation of slavery and the nedddan-
American equality, the governance of a seminary, and the importance spé&eeh. Chapter
two will look at the colonizationist and anti-abolitionist response to the aboligoiiilsé main
topics of chapter two will be the non-abolitionists view of slavery and Afiigae+ican
equality, the proper place of seminary authority, and a proper relationship to authgeteral.
These two chapters will show two opposing viewpoints presented by people who did not seem to
be opponents. Importantly, the two sides showed significant agreement on theiksarss
respectful affection for one another. Chapter three will present the dmtimdtich made further
cooperation impossible, as each side of this debate sought to apply their principteslavery
problem. Chapter three is a more in-depth discussion of the colonizationalist and thenaiolit
positions, and demonstrates that each position clearly aligned itself agaiogter, regardless

of the holders’ feelings for those they differed with.

Eighteen days of debate shook the foundations of a successful young Midwestern
seminary. As exciting as those events were, they would have remained & ikamlat event if
the students had not raced their story to the press. Once those students took tteeir priva
discussion onto the national scene, a new force to shape the abolition argument waseborn. T
result, the Second Lane Debates would reshape the abolition argument in the tagedvith

a zealous new group of converts at the forefront.
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Chapter Two: The Lane Awakening

Flushed with enthusiasm from the First Debates, several Lane studentsagprepare
summaries of the event and submitted them to abolitionist newspapers. Framiaggimaient
for immediatism, the new abolitionists placed a heavy emphasis on blackyegndlihe issue
of slavery. In terms of the students’ relationship to the school, the students andpgpertess
included an emphasis on freedom of speech rather than seminary governance.llitieg ac
significant discussion about proper seminary authority in terms of its pldcéhe faculty or
students. As people newly converted to a cause, this reflected their plaeelmama of change.
These students and their supporters argued passionately for a radetal sbange. As
adherents to a strategy of moral suasion, they needed the ability to discussab®islavery

and immediatism.

As the story developed in the abolitionist press, two clear approaches todhd Sane
Debates came into view. Given the radical position that immediatists Werg, th might be
natural to assume that they came to their task vehemently, using wordarastarbwer, often
with an effect whose power was simultaneously illuminating and destructivbis kease, the
writings show that this did and did not happen, and this dichotomy illustrated the diffeesnt rol

in the burgeoning movement that the students and their supporters played at that moment.

For their part, the students offered more illumination than devastation withvtirels.
As new converts, they were uncompromising in their newfound beliefs. While staunch, the
students refused to use the opportunity to their newfound pulpit to attack their opponeatd. Inste
of appearing as revolutionaries throwing grenades, they armed themsithvesus, believing

that they were on the right side of this issue, and that time would bear this out. Rather t
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attacking individuals, or even slaveholders themselves, the Lane students usad ¢

share their personal conversion testimonies, and especially to share howléne@about

slavery and colonization weighed upon them to become immediate abolitionistsr In thei
writings, the students exemplified the approach of moral suasion. Foreseeaanguiments that
opponents, or even those who were nervous about massive societal change, the Lane students
made clear that they did not seek to use the force of arms or the government tolehaagjer.
Instead, they sought to use the power of conscience to convert individual slaveholders, thus
bringing about the great emancipation through the voluntary choices of individualveieare

rather than through the compulsion of government power. In order for moral suasion to be
effective, it required the opportunity for presentation, which the students foumel abolitionist

press.

On the other hand, the supporters of the students responded with the expected fire,
producing some light, but scorching much of the earth around them. Obviously, when one of
those allies is William Lloyd Garrison, we might expect minimal a&sty but Garrison was not
alone in his firestorm. Still, Garrison’s main role was not to provide his own firetsituation.
The pre-Lane immediatists were already proclaiming the methodology af suasion. This
was the foundation of the American Anti-Slavery Society, founded only two months thefore
Lane Debates. While the pre-Lane immediatists had a belief in this meiggdiol practical
terms, they only had this method as a theory. They could not point to a demonstration of the
ability of moral suasion to convert slaveowners and their families until it hegps Lane
Seminary. Those conversions provided substance to the immediatist claims fosumasrah. At
that moment, the abolitionist press saw an opportunity, and granted these studengstttieypul

needed to proclaim their views and their conversions. Therefore, Garrison anpjugers
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played a role of providing the students with a pulpit for their newfound abolitior@st fir
Simultaneously, the students provided the publishers with the evidence they requieed of t
power of moral suasion. As the next year and a half passed by, scarcelyeanf is®liberator
passed without a major contribution from the Lane students. This contributionilbdehalf of
the four pages of a given week’s issue, and very frequently filled at leasttine front page.
The Lane students and their conversion to immediatism played a major role in ag\ihaci

abolitionist argument in 1834 and 1835.

The issues of slavery and black equéfitpok a place of paramount importance in the
abolitionists’ writings. On this topic, as expected, the abolitionists werdipratiters. The
newspapers that were devoted purely to the abolitionist cause, such.gethtor and the
Genius of Universal Emancipatiahid not disappoint, and published their own reactions as well
as several writings from the Lane students themselves. Several otherquegheisited to the
abolitionist publicity as well. Overall, the Lane Debates were responsibéelfarrage of writing

in the abolitionist press.

The abolitionists set the stage with a discussion of the nature of slaverg. In thi
discussion, the students were clear in their consideration of slavery as &wlo2dming late
to the controversy, in May 1835, abolitionist pastor John Rankin of Ripley, Ohio responded with
fiery, powerful language in his denunciation of slavery. Describing the studentslavery
society as one that kept with the best of Protestant traditions, Rankin destaNery as “one of
the blackest sins that ever stained human charaCtefith a colorful flair for language, Rankin

wrote that opposition to slavery came from “the call of degraded, weeping, bleedinged

% |n this thesis, | often use the language of thetzilum era in referring to African-Americans.d dot do this
with a desire to offend people or sensibilitiedydo reflect the antebellum era and the authorthetime.
% | iberator, May 2, 1835.
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and perishing humanity’® This, Rankin wrote, is a call that no human heart could truly resist.

The students stood up against a “rising tide of oppression, red with the blood of the bodies and
souls of men,” driven to stand up against the “enormity in cruelty and cfime. ’pbeople

committed to loving other people, the students could do no less, Rankin argued, and challenged

whether readers could truly fail to love others.

Reflecting the energizing developments at the Lane Seminary, the Amaudti-
Slavery Society invited Lane student James Thome to speak at their First Keetag in
May 1834, at which he proclaimed that slaveholding and slave trading were equéffy evil
Sharing his eyewitness testimony as a man who grew up in Kentucky an heme a sl
inheritance, Thome denounced the institution. Thome described the spoiling effeletvitrat s
had upon him as an individual. Slavery was, he argued, a force that took away the compassion of
his heart and turning cruelty into something common. Using Kentucky as an ex@hwpiee
also described the effects of slavery on society, writing that the meseasn the smallest and
most peaceful towns slept with guns at their bed, just in case of slave uprisimgsiight.
Thome described a system that destroyed the moral fiber of the slaves vawli@gnthem into
a lifetime of suffering. Even in Kentucky, where he said the institution wiakeinthan

anywhere else, Thome wrote of slavery, “Cruelty is the rule, kindness thatiercé®

Several writers used the occasion to question how slavery could be justifiedifaral B
beliefs. In theNew York Evangelisfoshua Leavitt published an article from a mysterious
“RICORDOQO” in which the otherwise unnamed author wrote of his fear th&dken Recorder

lacked compassion for the enslaved. Challengindetlamgelists rival, RICORDO wrote, “But

“OLiberator, May 2, 1835.
L lbid.

“2Liberator,May 17, 1834.
*3 |bid.
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from what law of God or man, which does not violate the Divine law, does the Recorger deri
the right of the master to whip the slav¥#RICORDO then related the ethical question to
common principles in the emerging republic, wondering if a foreman in a breefctory

might have the same right to whip a disobedient or slacking employee. Pushirarthiiher,
RICORDO compared the lack of due process under which the slaves receivednttgammob
lynching of gamblers in Mississippi.RICORDO challenged whether tBeston Recordefully
understood things as well or as maturely as the students at the Lane Semirgfeyrying to the
“majority” age of those student8To close out his writing, RICORDO placed the blame for
slavery and its continued existence squarely upon the Christian churches of gieSiatés,
declaring that slavery would continue unless religious periodicals took a niweestand in its

abolition.

In a dramatic article detailing the arrest and punishment of Lane stucherst Bresser in
Nashville, Tennessee, thati-Slavery Recorduestioned the nature of slavery in a society with
guarantees of free speech. Citing that Dresser was arrested andecbforibeing a member of
an Anti-Slavery Society (which he was) and openly distributing anti-slamatgrials (which he
did), theRecordasked, “What sort of institution is that which cannot bear to be spoken of in the
language of truth?” In a nation that guaranteed individual freedomsRi@eordquestioned the
existence of an institution that denied those rights both to the slaves and to the freevpeopl
would speak on it. Given the nature of the institution and its need to stifle free speech, the

Recordconcluded that slavery was dangerous to this country and indeed to all of humanity.

“4New York EvangelisGeptember 12, 1835.

*® |bid.

“© Ibid.

" (New York/BostonThe Anti-Slavery Recoréilovember 1835, hereaft€he Anti-Slavery Record.
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Another Lane student, (whose name is not included on his letter), argued that no one
could fully understand the character of slavery unless they lived around it. Wiitbetharation
from the slave owning areas of the South, this writer claimed, Northerners coskknghat
actually happens to the slaves, and could not appreciate the real characterypfSkhey
never could fully understand by touring the South. To comprehend slavery, a person would have
to live near a plantation where they could hear the “sighs and groans of the eghprasd see
slavery in action. This author did show one concrete way that a Northerner coukb\iitae
oppressing power of slavery in their own cities to demonstrate that stauddyplace shackles
on the free blacks as well as the enslaved. The author included that it was a honmehoec
for free blacks to be abducted from Northern cities and sold into Southern slavery. @ahgurr
the author demonstrated the capricious nature of slavery, sharing the tale dflacdkegoman
in Cincinnati, who worked and saved in order to buy her son out of bondage, only to arrive at her
old master’s residence moments too late. Just before her arrivalyiner foaster sold her son
to a New Orleans slaver. Immediately, she knew that tracking him down freentthald be
nearly impossible. Slavery, by its very nature, had a captive hold on free aankdnsiacks
alike. This early apologetic argument lent credence to the background of ther® daihne
students, as well as the Northern ones who heard their testimony during the snebiiag
simultaneously striking at the basis for colonizationalist arguments byrmapiotthe life

experience of the Lane students.

The abolitionists were also concerned about the suffering of the slave. Todhibey
brought a prolific use of vivid, emotion-stirring language. The abolitionists frequentirned to

Biblical themes in order to illustrate their point, or simply to tap into the réaaaations, in

“8 | iberator, April 26, 1834.
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order to render it impossible to fail to identify with the slave in his agony.dpikg with their
belief in moral suasion, the abolitionists used this convincingly to demonstrate theityurha

the slave in order to develop sympathy in their readers.

Writing in theNew York Evangeligb respond to criticisms from thigoston Recorder,
RICORDO noted that the slaves lived in a country based on the “consent of the govertied,” a
yet had never offered any such consent. Citing this consent as a principle espdused in t
Declaration of Independence, RICORDO noted that “This consent may be and muglidx im
from his acts.* From this point, RICORDO moved on to specific examples, writing that a
foreigner became subject to American law the moment he stepped foot on our sndrésat
coming to our country voluntarily provided the necessary evidence of that man’s cénsent
person born in America, RICORDO writes, shows his consent by remaining tegneeathing
adulthood. At the same time, the phrase “pursuit of happiness” in the Declaratiothgiv@sin
the right to go elsewhere should that better fulfill his pursuit, and this appliezktblécks as
well.>® The shocking part of RICORDO's article occurred when he ascribed the iggitnef r
passage to slaves as well, referring to this right as an unalienabkerigtg that supersedes
manmade authority. Implying without specifying, RICORDO’s readeusdceasily ascertain
that no slave was brought willingly to this county, thus removing any voluntary caodsnt
governed. If the readers saw the pursuit of happiness as an unalienable right, thehadsiae
same right to better their life by leaving slavery behind. By including tfeeseonditions for

consent, RICORDO showed that slaves had never consented to the conditions of their. bondage

“9New York EvangelisGeptember 12, 1835.
*0 hid.
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RICORDO also offered an expose of the supposed parental nature of slavery that
Southerners portrayed. With much bluntness, he opened his expose by saying, “This is a
sentiment truly abominable, and the absurdity of it has been fully demonstrated overrand ove

again.®

RICORDO asked what sort of parent would willfully prevent their child froachiang
maturity, and challenged Southerners to show what Biblical source mategiadduld muster
for such a view of parenthood. Reminding them that every true parent/child relaticorsteiys c
responsibility upon the parent, RICORDO wrote that even children had protection afthet
slaves had no such protection. For example, children could serve as witnesses fausigmose
against their father, but what slave could be that sort of witness? If slave®rgught under

protection of the law, with the concordant benefits that would bestow, then it might become

possible, argued RICORDO, for slavery to resemble a valid parent/chiidmstap.

At the American Anti-Slavery Society meeting of May 1834, Lane studergsl@ahome
spoke frankly on the suffering of the slaé&home vividly portrayed a suffering that
encompassed the totality of a person, wounding them physically, spiritually, atallyne
Thome included a mind degraded by slavery, the prevalent sexual assault on lerealelse
destruction of the slaves’ personal character, physical mangling from baotleitkend torture,
and the constant danger of the slaves’ lives. Writing that Southerners wereshéalat
reading of this in the press by erstwhile patriots who stifled any wathogit slavery, Thome
wrote determinedly that the story of Southern slavery would be told. To further show the
inhumanity of the institution, Thome wrote insistently, “negroesarean beings>® As human

beings, they deserved better treatment. Answering critics that fearetidloa would result

*L |bid.
*2iberator,May 17, 1834.
>3 |bid.
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from the abolition of slavery, Thome insisted that those critics had things bralskwaat the

potential horrors of abolition paled in comparison to the actual horrors of sf4very.

Thome reflected the view the Lane students adopted, that a low view of coloresl peopl
should not exist. After describing his admission into Lane Seminary, formerJdaes Bradley
testified that he always received the same kindness as his fellow studentgre of whom
was white. Bradley also wrote that no one treated him as a lesser studetihoeng he had far
less formal education than every one of his classmates, most of whom had atteratgcatle
college. Succinctly, Bradley wrote, “Thanks to the Lord, prejudice agatmtaoes not exist at

Lane Seminary>®

In addition to their concerns over the nature of slavery, the abolitionists focused on the
effects of slavery. They worried about both the slaves themselves and the natishas.
Overall, the abolitionists plainly presented slavery as a dangerous instthatccould have
nothing but destructive effects on anything it touched. According to the abotgicsiavery
destroyed families, destroyed people, and would eventually destroy the naidtmgen a
bloody civil war between North and South. Although the abolitionists and colonizasbargd

many of the same concerns, abolitionists argued that slavery’s onlywedfedivision.

Regarding the effects on the slaves, the abolitionists were plain and blunt-sparken. L
student Marius Robinson, a Tennessee native, toured four Southern states shortlyFftar the
Lane Debates in order to see the effects of slavery and the slave trade uglanethRobinson

observed that the effect of slavery was to reduce the slave to an animal, no#litydmit in

** Liberator,May 17, 1834.
> New York EvangelisNovember 1, 1834.
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whites’ perception of him, and destroyed the slaves’ ability to better theiiopaisi the world>®
Providing an example of this perception, Robinson compared the purchases of slaveteand cat
arguing, “Men purchaskeothfor the same purposé”'Since the slave laws of the South

preserved the system of slavery, these men would not have the opportunity to experience
freedom or prove to be anything more than chattel. Like cattle in the filérgldeprived the
slaves of the opportunity to experience family life, since destruction ofrthby/ fi'mok place
routinely at the slave market. Robinson noted that destroying the slave famityften the most
profitable route for the seller. Writing that the institution of slavery aanvedrading often

resulted in women being sold in Southern cities for the sole purpose of working in pastitut
Robinson shined light on the dispiriting effects of slavery. Finally, Robinson summesl up hi

presentation in one sentence, “Degradation is the legitimate offspringyefysta

At the May 1834 meeting of the American Anti-Slavery Society, Lane studenes
Thome delivered a speech in which he declared that slavery resulted purely isiopped
cruelty® Replete with religious terminology and imagery, Thome brought the notion as a
theologian that slavery stood contrary to the nature of God and Christian teaokimdjgnfthe
Bible. Convinced that slavery produced sexual depravity in the slave quarters, ThonTelpower
uttered, “The slave states are Sodoms, and well nigh every village is a.bfoFedme
attributed this licentiousness to two sources: the failure of owners to bothHengeamrality to
their slaves, and also the constant sexual intermingling of whites andsigvasSouthern
villages. Thome powerfully argued that this form of objectification redudirectly from the

institution of slavery, and this came both from passive neglect and an activeepoacthe part

*% Liberator, May 17, 1834.

> |bid.
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**New York EvangelisMay 17, 1834.
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of Southern whites. Thome traced the continuation of slavery to ignorance giepas all
over the North were kept ignorant of it. If only the North truly knew of slavery, Theasoned,

then all of the North would oppose it as the abolitionists did.

Another Lane student, whose name does not appear in the article, wroteapecific
about slavery in Mississippi, describing the rampant cruelty of slavery istttat Using the
eyewitness account of an overseer who previously filled that role in Jarh#cstudent made
the remarkable comment that “the slaves in Jamaica were decidedhttesited than they are
in Mississippi.®* Of course, this would shock any readers accustomed to hearing that slavery in
the West Indies was worse for slaves than Southern slavery was. This samesstoded his
concern for slave families as he wrote about the anguish of seeing fdoritiety separated.
Even worse, according to this student, was the knowledge that Christians were invohied i

trade and the resultant separatitn.

Abolitionists were also concerned with the effect of slavery upon the natiore Thes
effects included the growth of the slave trade and the emotions that the topitigtias well as
the general consideration of slavery as an evil in the nation. Crucially, theaabstgiforecasted
at this early date that the continuation of slavery would one day result in a blebayacifor

the United States.

Publishing Lane student Marius Robinson’s letter Liberator showed a concern with
the growing slave trade in the United States. Offering his analysis gfdinéng slave trade,
Robinson reasoned that the slave trade was increasing at a record pace duadoRiebiason

traced this uptick in demand to three sources. High cotton prices encouraged heavieigpecula

®1 (New York City, NY)Emancipator April 14, 1835, hereaftdEmancipator
62 [|hi
Ibid.
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and cotton cultivation. A cholera epidemic had killed thousands of slaves, thus reducibgthe la
supply for many cotton planters. In addition, obtaining lands from the Choctaw Indians opened
up new lands to cultivate, which directly resulted in a greater need for new labor tdhevosut

land.®®

Specifically citing the First Lane Debates, BEheangelical Magazine and Gospel
Advocatenoted the quick rise of excitement and emotion when the topic of slavery arose.
Slavery, theAdvocateargued, created such excitement among people that none remained neutral
and few retained the ability to look at slavery in a detached and philosophicXi Slayery
debates created such emotional strife thaftheocatenoted, “The nation seems to be in
commotion.®® This included the sectional rivalry of North versus South, but also an ideological
rivalry of colonization vs. abolition, with each of these fighting against slavkile
simultaneously fighting against each otA&Fracing this development through the North, the
Advocatebrought note to the conflict that slavery stirred up in Cincinnati, brieflyeebémg the

three-sided conflict between students, trustees, and the faculty.

In an intriguing development, tifavocatés next paragraph displayed the excitement
slavery created for the paper’s editor. Writing frankly,Aldeocatereferred to slavery as “an
evil, a great evil, and a real curse as well as reproach to the nafibSlavery, according to the
Advocate was opposed to Christian principles, the natural rights of humanity, and the
foundations of American government in the Declaration of Independence and the Constituti

Since slavery was opposed to all of these things, all people, whether they lived inttherNor

%3 Liberator, May 17, 1834.

8 (Utica, NY) Evangelical Magazine and Gospel Advogevember 29, 1834, hereaftevangelical Magazine
and Gospel Advocate

® bid.

% Chapter Three will develop this divisive rivalrydetail.

°’ Evangelical Magazine and Gospel Advoc&teyember 29, 1834.
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South, must necessarily conclude that slavery was the great evil tAaivtheatesaw. At the
same time, th&dvocatedid not see immediate emancipation as a viable solution, since they saw

slavery as an institution firmly entrenched by this time in the Southern culture.

Ominously, there were already warnings that disputes over slavery wauitdmes
dissolution and civil war. Theiberator reprinted a piece from thidéew York Courier and
Enquirerthat was remarkably staunch in opposition to the abolitiofifsits.an article that
specifically quoted and cited the Lane students and their Anti-SlaveryySouittiple times, the
Courier referred to abolitionist beliefs as not merely “Anti-Slavery,” but “Anti-amf Pointing
to the vital interests the South held in slavery,Goerier remarked that the abolitionist course
would inevitably lead to separation. Slavery was too important and too much a part of/souther
society and economy to be tampered with by abolitionists Ctheier named one speaker
specifically, a Mr. Gurley, who insisted that the North must follow the South on trex\sla

issue. Otherwise, the very union of the United States would be in ddnger.

The abolitionists’ beliefs in the humanity and ability of the slaves wehe dtdart of
their opposition to slavery. The abolitionists believed that the slaves did in vactheaability to
handle themselves as freed people. Further, according to the abolitionists’ yhelalogs
deserved their freedom. They based this decision upon their belief thanalvmte or black,
were made in the image of God. If whites were divinely intended to be free, toks Wiare as
well. Finally, the abolitionists showed the extent of their belief in Negro kguath the belief
that blacks should have all of the same rights as whites, and that this must bedobyt¢inée

laws of the country. This included the right to worship as their conscience dii¢teeight to

% Liberator, May 31, 1834.
% |hid.
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learn and obtain secular and religious knowledge, and to be employed as fairlyxsategdair

labor/©

Skeptics questioned whether the slaves were in fact prepared for freedom inté¢lde Uni
States. In an article that uniquely criticized abolitionists and colooists alike, the
Evangelical Magazine and Gospel Advocadatended that no one had done the necessary work
to prepare slaves for life as free citizéh&n this ground, thédvocatereferred to immediate
emancipation as “indiscriminate,” and compared its eventual effects to the &t Vandals as
they surged across Europe leaving chaos and suffering in their Wateethat reason, the
Advocatepreferred a gradual plan that prepared slaves for freedom in the United [Statieg

the Advocateat odds with the Lane students.

The abolitionists’ belief that slaves were fully human beings made in #geiof God
formed the foundation for their abolitionist ideals. Through a compilation of mastidiionies,
which included one submitted by Lane students Henry Stanton and Andrew Benton, the
American Anti-Slavery Reportpublished a heartrending article detailing many stories in which
slaves and free blacks showed their preference to death over a life of $faieiting to show
that slaves and free blacks were making volitional choices and feelitimétg human
emotions, th&keportertold stories of free blacks and slaves alike who committed suicide, either
upon their recapture or, in the case of one barber, being promised freedom and thed ioforme
his sale to a new owner. With no shortage of heartbreaking taldseploeterpainted a powerful

picture of this aspect of a black person’s life.

O'Liberator, April 12, 1834.
"L Evangelical Magazine and Gospel Advoc&teyember 29, 1834.
72 | i
Ibid.
3 (New York City, NY)American Anti-Slavery Reporteluly 1834, hereaftekmerican Anti-Slavery Reporter.
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Tying into the idea that slaves were fully human, former slave and Lane&@gmi
student James Bradley related the longing for freedom he held during his dayeip./8
Bradley wrote that he could not remember a time when he did not yearn foekdisnreand that
he prayed for it constantly. Bradley further shared his full awareness siiffierings, showing
the full ability to analyze his situation and explain it intelligently, notirag tte never lacked
food but did lack clothing, and was fully aware of the extent of the beatings he received.
Painfully, Bradley recounted that his master and master’s familygldtte value on his life,
even to the point that the master’s children threatened him with knives and axes ckbleid. si
Noting that his master also neglected his religious education, Bradleylahgie slave could
overcome the intrinsic prejudice of his enslavement by his own actions. Settguahés
freedom, Bradley made a freewill decision to work towards it, and learned hisraft/and
market in his spare time, earning his own money for freedom. Additionally, Brizdiglgt
himself to read and write, preparing himself for life after slavery, aften his master abruptly

stopped his lessons.

Andrew Benton, a Lane student hailing from Missouri, told an emotional story ofea sla
woman that clearly exhibited the intellect, emotion and will of that persan.owner sold one
of his male slaves, whom he trained exceptionally well, for an extravagaat phis slave man
was married and unwilling to leave his spouse behind. This man pled with his purchéaigpde mul
times to buy his wife, but to no avail. Finally, out of desperation, this slave man proh@tée t
would never be useful to that owner without his wife. Upon the owner’s refusal, theeppadst

back, took out his knife, and slashed his own throat wide open, dying on the spot. After telling

" New York EvangelisNovember 1, 1834.
'S Liberator, June 7, 1834,
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that story, Benton asked one simple question, “Can slavesfeel#8 story furnished another

opportunity for the abolitionists to share their belief that the slave washiuitan.

The abolitionists were convinced of the need for “Negro” equality. Persuaddiaitls
were human beings, abolitionists believed that it was not enough simply fortsldeefee. In
a radical view for their age, the abolitionists pressed their claim thalahes, once freed,
needed to become full equals with the white citizens of the United States, wsntkeights

and privileges being protected by the governments at the state and national levels

In theLiberator, Garrison devoted space to show the Lane students interacting with
Cincinnati’s free black populatio.Garrison wrote that the students believed “strenuously” in
this idea, but that they did not stop at belief. Putting their beliefs into actionutientt spent
their time putting together schools for free blacks. One student, Augustus Weattles/en gone
so far as to spend the night in a black family’s home. Although their actions tgehenach
controversy in Cincinnati and resulted in a faculty meeting in which they eatb/g
admonished to relax their efforts at association, the Lane students continueorntdheat belief

that the Negro should be treated as an equal of the white man.

Responding to criticisms over their associations with Cincinnati's fre& plapulation,
the Lane students released a statement of their views. Referring tefuosiaiions with blacks
as “the great stone of stumblinf the students acknowledged their awareness and
understanding of the criticism without consenting to it as a valid one. Even whaleaingf their

Anti-Slavery Society a little from Wattles’ actions, the studentsadtirmed the necessity of

"8 Liberator, June 7, 1834.
" Liberator, January 17, 1835.
'8 |hid.

www.manaraa.com



31

their interactions, writing that “the objection is unintelligent and founded in poejidiln
addition, they argued that the instructors based their appeal to public opinion on fauylty data
claiming that public opinion was divided on the matter of their interactions. QvbealLane
students demonstrated their belief in Negro equality through their inter@eind educational

efforts.

The Lane students were not content with merely talking about abolition and thealeva
of free blacks to full equality with whites. Accordingly, they went to work on bethddfack
people in Cincinnati and around the nation. They established of an Anti-Slavery Sdogety. T
students wrote voluminously to promote abolition. Finally, the students went to work pgrsonall

with the black population of Cincinnati and in national anti-slavery efforts.

The Lane students defined their goals as immediate abolitionists vefyllgaiThis
included a clear statement of their goals in the Constitution of the Lane SedmaElavery
Society®® Leaving no doubt about their goals, the students described them in plain language,
writing that “Our goal is the immediate emancipation of the whole cola@lin the United
States.”® The students added further that their goals were not just emancipation fveny sla
but the emancipation from inequality between black and white in the United Stakasy see

equality for blacks in every conceivable way.

The abolitionists took great care to explain what sort of action they deemed taloge wor
of their goal. Believing that abolition was inevitable, John Rankin responded to a keayestat
from the Lane Seminary faculty by explaining his view that two possiblegmnéixisted for

slavery. One was peaceful and the other involved the massive shedding of blood in a.North vs

" Liberator, January 17, 1835.
8 Liberator, May 31, 1834; reprinted froMdew York Courier and Enquirer.
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South civil war. In so doing, Rankin showed the importance of a peaceful solution, and argued
that immediate abolition was the only way to save the country from “revolution and ruin.”
Rankin thus presented the abolitionists as the South’s true friends. Immedat@gation

would lead to slave education and preparation for life in the free society, neithieicbfwould

ever happen under gradual emancipation, Rankin argued. Overall, only immediatgatan
could spare the nation from all of the troubles of either forced emancipation orlgradua

emancipation®?

The abolitionists spent considerable effort writing to overcome objections to@foliti
This writing took various forms. Some pointed to prejudice as a cause, some pointed to the
Declaration of Independence in terms of making abolition a real necessitygradisnply
pointed back to the humanity of the slaves. Whatever the approach, the abolitothistsriedia

war were strikingly consistent in their writings.

Using language characteristic of thieerator, the Lane students argued plainly that
opponents of abolition based their opposition solely on prejudice against blacks. Writing that
public opinion was divided regarding their associations with Cincinnati’s black pamyldte
Lane students argued that associating with blacks was their only proper cefiesgn&to their
actions as obedient to the “law of love,” the Lane students directly refteieditme with blacks
to Jesus’ time spent with “publicans and sinnéfSeeing it as their duty to imitate Christ, they
could no nothing else but associate with the black population. Rooting this in deeper theology,

the Lane students argued that Christ spent time with corrupted sinful people, and asked

8 |iberator,May 2, 1835.
8 | iberator, January 17, 1835.

www.manaraa.com



33

specifically how they could do less when the only difference involved not sin but treotol

someone’s skin.

At the American Anti-Slavery Society meeting of May 1834, Lane studamty-&tanton
argued that Colonization did not recognize the equality of blacks. Alleging thatdbkirooted in
prejudice, Stanton railed against the sin of prejudice, but also took time to argué&dheatyli
other sin, a person could repent of prejudice. Through repentance, a person andaddiety ¢
overcome prejudice. Arguing that this prejudice left things in a hopeless stat@riSt
proclaimed that not only could a person overcome prejudice, but also a blacks and whites could
become brothers in both Christianity and in American society, each enjoyingualitg in both

sphered?

In the Preamble to the Constitution of the Lane Seminary Anti-Slavery Sdabiety
students published multiple reasons to oppose slavery. First of all, the studentshagued t
slavery robbed a man of his opportunity to live life as a moral agent made in the inzaph of
and subjected that man to a degrading life that stymied their growth in everWiagg of the
feelings associated with slavery, the students argued that the institetdedchostility towards
the enslavers while transforming otherwise reasonable men into tyrants ohetidengs with
slaves. Referring to slavery as a crippling agent, the students wrote tigilédthe moral
decisions of the slave, leading to a life of licentiousness that drained the naier@y while
creating much division. Sensing that slavery was opposed to the foundations of freedom
espoused in the nation’s founding documents, the students further argued that it was an

impassable barrier for world evangelism that brought the United Statesthagiedgment of

8 New York EvangelisMay 17, 1834.
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God® Flush with reasons to oppose slavery, the students pressed their desire to see the

immediate and full emancipation of slaves and free blacks alike.

The abolitionists remained consistently firm in their belief that blacke fmeman beings
that needed to be free. With characteristic frankness, John Rankin stated ipdnseds the
Lane faculty, “Freedom is the right of the sla¥&Rankin denounced this concept, noting with a
special fire that some ministers in the South held onto their slaves for yekiagsnot to free
them here but to send them to Africa. On the contrary, Rankin argued, nobody should place any
conditions on the slave when he is freed. The freed slave had the right to decide t@hethe

remain in America as a free man or go to Liberia as a free man.

The nature of slavery and the need for equality were not the only subjects the
abolitionists tackled. The abolitionists, including the Lane students themsébeeengaged in a
discussion about the proper place and use of authority within a seminary. Much of thisiaiscus
took place in November 1834 as a reaction to the mass student exodus from Lane Seminary
which approximately 80 of the school's 100 students left the institution. While severaks
weighed in on this discussion, Joshua Leavitt oNBe York Evangelisbok special interest in
the subject, devoting space in every issue oEtrengelisin November 1834 to the topic. The
abolitionists were concerned with proper authority within a seminary, and alarithea w
perceived abuse of authority at Lane Seminary. Finally, they took time toddéfe students and

their actions throughout the crisis.

To counter the notion that they were undercutting traditional authority strsictinee

abolitionists spent considerable time explaining their view of proper senaotrgrity. Their

% Liberator, April 12, 1834.
% | iberator, May 2, 1835.
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notions of proper seminary authority were strikingly similar to the non-abolitsoainl the
traditional religious papers, which helped to portray the striking power thagtrexysissue

already held.

Spelling out his views of seminary governance, Joshua Leavitt appealed both to his
experiences at Yale and the age of the students at Lane, where only one was yeades d,
and several had left careers to attend the school. Leavitt argued that studedtacthiosi
governed like inmates in a prison, but rather in a paternal sort of rule. Prtb&saigim, Leavitt
argued that only this system could produce trained free men. Leavitt specified|yhife
faculty were fit for this sort of paternal government, due to their proximityraracdviement with
the students. At the same time, for the faculty to wield the authority necebegrpeeded to
have power. The school must vest all power in their hands, Leavitt argued. Trusteasveser

to interfere with faculty authority/.

Responding to Professor Calvin Stowe, Leavitt wrote about two important topiesirel
to seminary authority. Referring to his experience as a student at Yale, éhapparently took
much interest in school government, Leavitt challenged Stowe’s notion that the tnestees
intended to supersede the faculty’s authority. Noting that the faculty would haxgecetn a
week or two, Leavitt challenged the idea that the actions were so urgent as todexgiice
trustee intervention. Likening the modification of the trustee rules made hystees upon the
faculty’s return to a fifth wheel on a carriage, Leavitt argued thatbigd never have
happened at Yale. At Yale, he wrote, the faculty would never consent to trustee irertivuen
faculty matter, and reserved all powers of dismissal for themselvese@orgthe extent of the

authority to expel a student, Leavitt argued that the students and school alike hatloheade i

8 New York EvangelisNovember 1, 1834.
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that the students broke no rules during their time at Lane and therefore should nosbedouni
Students should only be punished for actual wrongdoing, not for a perception of necessary

action®®

John Rankin agreed that the faculty should be the authority in a seminary. Rankiat felt t
students should absolutely yield to faculty authority, even though faculty couR@kin
disputed the role played by the trustees in the matter, describing thensaasi heavy-handed
ones that crippled the institution, causing the enrollment to drop from 100 to 19 after their
actions. In response to the school’s claim that public opinion in Cincinnati madadtiens
necessary, Rankin questioned whether public opinion could really justify the trdstestic
action®® This argument remained consistent with the abolitionist position that the opinion of the
majority did not equate to correctness of opinion or action, and should be expected from an

outspoken abolitionist.

Another facet of authority within the seminary involved the relationship battihee
faculty and trustees of a school. The abolitionists and colonizationists werkagreément that
the faculty should have the sole authority in running the school, interpreting laws, anddandli
student issues. They differed in their interpretation of the trustees’ involvetiemteaSeminary

in making rules and orders in response to the First Lane Debates.

Showing both the agreement and disagreement between the partidswtNerk
Evangelistpublished a letter from Professor Calvin Stowe explaining his view of the trustee
actions and their relation to faculty authority. Leavitt published his own resptmmS¢owe. In

his letter, Stowe wrote that the trustees’ disavowed any notion of governiragengilthe

8 New York EvangelishNovember 29, 1834.
% | iberator, May 2, 1835.
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faculty, and demonstrated this in their willing revision of the rules upon the facudtyis.
Challenging the role of both trustees and students in the governing of the school, §teede ar
that the laws at Lane clearly placed all authority for the interpoatat rules with the faculty. In
his response, Leavitt wrote that the trustees had still placed themselves umimoanmon place
of authority. Citing his Yale experience, Leavitt argued that the facultgla and other schools
did not recommend students to the trustees for dismissal. Rather, the facultyeé tioe

dismissal themselvées.

In another issue of tHevangelist Leavitt delineated the roles of faculty and trustees. In a
brief piece, Leavitt stated that his concern lay with which entity should jotosdern the
seminary. Leavitt argued that the trustees’ role was to make rules, daduhye role was to
administer them. Under no circumstance should trustees violate this relationshitjeraime
urgency, emotion, or perceived importance of any pressing issue. Faculty should oppose any
move by trustees to interfere in this proper order to the point of resignation shistées push
beyond this given limit. Stating this as a universal principle for all schools, acificky
challenging those in New England, Leavitt minced no words in arguing that matidetesires

were irrelevant to this principle, which must stand inviofate.

After establishing their view of the place of authority, the Lane aboigis established
their view of the absolute yet limited role of seminary authority. In amrstateexplaining their
decision to leave the Lane Seminary, the students argued for the neceastihoaty and
accountability. Applying these ideas to their own situation, they wrote, tisetetribution

overtake the wrongdoer; but let the guiltless pass unharfida¢epting that people would

% New York EvangelisNovember 29, 1834.
I New York EvangelisNovember 15, 1834.
2| jberator, January 10, 1835.
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break rules and deserve punishment, the students argued that the possibility of wgphgdoi
others should not limit the freedom of those who are not doing wrong. Arguing thia¢ttas

for 1,000 guilty men to go free than for one innocent man to be punished by law, the students
argued that the faculty had well exceeded the acceptable bounds of their auyhouityshing

students who had done no wrong.

An anonymous Yyet colorful letter to théerator equated the trustees’ actions with
tyranny. Writing with much admiration for the students, this anonymous Boston alatinoed

that it was “absolutely astonishing that such illiberal, tyrannical, and abomiwatéers™ could
take place at that time in the™ @entury®® Comparing the trustees to “the darkest age of the
Catholic Church,” this writer felt that supporters of the school should cut it off fisu@bort

until it disavowed this inquisitional abuse of authority. As a supporter, this author vowed to do

exactly that, believing that the entire culture of the Seminary corruptadelisustee actions.

Joshua Leavitt wrote to spell out the extent of faculty authority. After iegesgveral
times that he fully believed solely in faculty authority, Leavitt wroté tiere was a limit on that
authority. The faculty had the authority to compel obedience to the rules of the schooljldut
never compel obedience to their opinions, nor to any other person’s opinions. Placingihis in t
context of the Lane Seminary, Leavitt wrote that the students would have obeyhd femlilty
banned the meetings. Since the faculty had only advised them not to have the meetings, but had
also insisted that they would allow it, the students had never disobeyed the fadifgussing

the slavery issue. Leavitt argued that the faculty could argue thattiemts did not follow their

% | iberator, November 8, 1834.
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advice, but nobody at the school could claim that the students had rebelled against their

authority, because the faculty never exercised that autfidrity.

In the case of Lane Seminary, the abolitionists argued that the school’s ahutieoaty
created all of the problems. Painting the trustees’ actions as hasty and harsh, angltpdimsir
results, the abolitionists heavily criticized the trustees’ steps. Qdigianists felt that the
trustees’ actions were far too hasty. Admitting that the trustees’ fodusdea to refocus the
students on their theological education, @eistian Secretarglescribed the trustee actions as
decisive ones taken in the faculty’s absence.Sdwetaryrecognized that many students had
withdrawn from the institution, but left unanswered the question of why the trustees wbuld a

when they did”

Leavitt questioned why the trustees would hurry if they did not want to rule the sgmina
Disputing the idea from Stowe that the trustees showed their unwillingnede by submitting
upon the faculty’s return, Leavitt asked why they would need then to act in thedast pl
arguing that the words of the trustee laws clearly demonstrated theirantentule in place of
the faculty. Leavitt clearly saw this as a case of saying one thing argltteiother. Using the
colorful example of the French monarchy during the French Revolution, Leavittatqig¢he
rulers claimed the authority to send people to the guillotine when public safeandednit, but
“history does not speak well of those custofffsReferring to the Lane students, Leavitt pointed
out that they were free of any disobedience, and that the trustees’ lawsernale:robedient
students without any form of due process. Concluding the article, Leavitt attribatechiool’s

precipitous decline squarely to the trustees’ abuse of authority.

% New York EvangelisNovember 29, 1834.
% (New Haven, CTChristian SecretaryNovember 22, 1834, hereaft@hristian Secretary.
% New York EvangelisNovember 29, 1834.
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The abolitionists particularly pointed to the harshness of the trusteesisadtor his
part, Joshua Leavitt described the rules as “extremely uncommon,” adding ttaatdhenever
sought these rule€.Leaving no doubt about his feelings, Leavitt described the rules as
“oppressive” and “rigid beyond all example in this counffySeeing the rules as ones that could
easily repress all student discussion, Leavitt offered the possibilitg thertdful of students
conversing after a class period could lead to disciplinary action or degntiesargued from
there that this would not happen at any other school in the nation. Protesting aibetikcrule
that forbade student associations, Leavitt argued that this was one of the moshdbmgs
that students would do at any college. In Leavitt's eyes, this ran counter tmpartant
notions: the ideals of pursuing a liberal education, and the rights of any Americam to fre

discussion.

Garrison thundered his opposition to the trustee rules. Calling the power of expulsion a
“new and extraordinary power” for the trustees, Garrison noted that they had brbeglbre
Weld up for dismissal simply for introducing abolition to the seminary. Seeregtaye of the
oft-purported Slave Power conspiracy even in this, since one member of the Executive
Committee spent considerable time living in Georgia, Garrison wrote that lanviocaity of
trustees managed to have the action suspended. Garrison made certain to point old tieed We
not broken any rules at the school, nor had the executive committee accused him of doing so.
The trustees would have expelled Weld simply for being an abolitionist. Althougletibe to
expel him failed, Garrison wrote, Weld eventually felt compelled by the hagddd trustee

actions to request his own dismis¥al.

°”New York EvangelisNovember 1, 1834.
% |bid.
% | iberator, November 1, 1834.
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John Rankin expressed amazement that the trustees could expel a student fay speakin
abolition. Calling this “rare and unprecedented,” Rankin saw this as a ruling that woolttaot
anywhere else in the Protestant wdffiDescribing this as a “short method of doing business,”
Rankin expressed his outrage at the complete lack of due process for studentd|yekpeci
students never before accused of wrongddihin Rankin’s eyes, these actions were very
plainly a great and convenient way for the seminary to purge itself of abotsiamnig the

controversy their issue brought.

The abolitionists punctuated their writing on authority by presenting thesesuhe
trustee actions. With his characteristic bluntness, Garrison flatlydoidicklame for the
seminary’s troubles at the feet of the faculty and trustees. In a slie @aritten to discuss the
Lane students’ piece explaining their reasons for leaving the seminargoBairew a firm
distinction between the school and its students. Writing that his reading of the Stlettntleft
his eyes filled with tears, Garrison declared the students worthy tactptieatruth as it is in
Jesus.**? Raving at the writing talent shown by the student writers, Garrison lifted up the
students as paramount examples of the power of language well-used. In marked contrast,
Garrison invoked the imagery of the French Revolution in describing the faculty aee trust
actions, writing that the “Lane Seminary is now to be regarded strici\Bastile of
Oppression—a Spiritual Inquisitiori®® Specifically naming Dr. Lyman Beecher, Garrison ruled
the school’s actions as “disgraceful,” remarking that they were not yvottihe President’s
character. With his powerful use of language, Garrison managed both to commend anthconde

Beecher’s character. Overall, Garrison’s use of language reflectadehsity of the conflict as

190 iberator, May 2, 1835.

108 pig.

192) iberator, January 3, 1835.
193 pid.
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it developed around the Lane students while showing none of the restraint thatémtss

themselves exhibited.

The students and their supporters in the abolitionist press wrote enthusyaatidall
prolifically. They left no doubt that they considered the slaves to be actual humgs io
deserved to enjoy freedom as white people did. They demonstrated the horrotaxfelse s
condition. The Lane abolitionists made it clear that they stood for the imeedmncipation of
the slaves. To this point ideologically, though, there was no reason for division froomdlo¢ s
and their professors. The students agreed that the faculty should govern the schooit The ne
chapter will show that the Lane abolitionists and the non-abolitionists sharearsivies

agreement on the issues of slavery, African-American equality, and semawamnance.
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Chapter Three: Conserve or Convert? The Colonizationists’ Struggle

After the students raced to the press, the non-abolitionists found themselves dismaye
both by the energy the students displayed as well as the attacks thegddawan
abolitionists'® This surge of new abolitionist writing initially caught them by suggrighich
left them slow to respond. Even so, the non-abolitionists did join the Second Lane Bgbat
publishing their responses to the new crusaders. This response included their focussaeghe is
of slavery and African-American equality and a strong reliance on the piggerand role of
authority within a seminary. The non-abolitionists concluded by relating sgnainthority

directly to the discussion of slavery.

The Lane Seminary representatives in this public discussion were notimeaflculty
members, especially Dr. Calvin Stowe. These men had devoted their lives togothldischool
in order to train up pastors and missionaries for the West. They watched their work blossom
through the growth of the library, the increasingly stable financial situatm@hthe attraction of
this large and gifted student body. Just as the seminary seemed to be tHovigpgame this

controversy threatening both the work of the school and possibly its very existence.

While the first debates themselves did not seem to shake the seminary’s touhgati
themselves, the second debate certainly did. By the time Lane repressmespanded in the
press, they have watched that very purpose be shaken to the core. As the cortewatoped,
they watched as their beloved, abolitionists attacked and criticized thegdd®ol from all

sides. Abolitionists criticized their caution. Cincinnati citizens cagditheir boldness in

194 My intention with the term ‘non-abolitionist’ isohto portray these writers as sympathizers witvesly. Some
of these writers embraced colonization and someredf no opinion on the slavery issue. This groupéfigcts that
they did not support the immediate emancipatiothefslaves. The term is not intended to indicadt tthese writers
embraced slavery or held any affection for theesyst
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allowing the students’ relationships with the town’s free black population. The board wa
growing restless with the trouble. As this phase of the controversy reasldetauement, the
faculty watched this long-awaited class depart the school entiralyntgit barely able to

function and survive.

Several print media outlets joined the faculty in their response. These thelte
explicitly colonizationist newspapers as well as some newspapergdirenot aligned with the
abolitionist mission. Some of these papers participated by publishing docdroentbe Lane
faculty. Some seemed simply to engage in editorial rivalries. The most notabiple of this
was theBoston Recordés continuing battle with thdlew York EvangelisOthers seized the
opportunity to publicize the colonizationist cause, often through their direct redpahselane

students.

In the midst of that development, we might expect the faculty and Lane reptie®ssnio
fire back through the press, attacking those who were destroying themasgiand discrediting
their work. On the contrary, and true to their theological confession, the fauertypers
continued to care for their students. Their affection for their students did not waedactity
exhibited a willingness to state clearly where they agreed with the suatehhere they
differed, but they continually did so with a reformative purpose, not a retributive one. The
faculty and their colleagues continually demonstrated a desire to seenthargerebuilt and
restored, with that student body in place. They offered a steady response, resadedithgn
the students and not nearly as prolifically. At all times, they showed aka&harestrained

approach to the debate.
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The non-abolitionists outside of Lane, however, responded with fire and intensity.
Having no particular interest in restoring the seminary to her formerdftgrowth, they wrote
much more radically and vehemently. While the Lane respondents wrote maistly lacal
picture in mind, purposing to maintain the old status quo on their local scale, their “gariner
the press were writing to keep the purpose of the American Colonization Sdisietyl hese
“partners” maintained their more pessimistic outlook regarding abolitiorhanakility of blacks
and whites to live together peacefully, which made it necessary to keep the coéanafation
at the forefront. This convergence of conservative interests is at thehtgsrton-abolitionist

response to the Lane students.

Non-abolitionist papers included discussion about slavery and black equality. The Lane
faculty or trustees wrote most of the colonizationist pieces in this piiése public debate. In
these pieces, the faculty and trustees agreed with the students thatwessarkiorrible evil
existing in the United States, and an affront to a holy God. In keeping with theiop@asit
authority figures, the faculty and trustees focused most of their attention esube of
authority within a school and the proper role of a seminary. Their writingstesfldte dominant
roles that they played in the institution as well as the enormous challengadbéyn the

disagreement with the students and the public attention that their students received.

The non-abolitionist papers published strong opinions on the matter of slavery. These
papers approached the subject much differently than did the abolitionist papersthé/hile
abolitionists urged the immediate emancipation of the slaves, the non-aboljimmess urged
caution on the sensitive matter. TWestern Luminaryprinted a letter from Professor Biggs of

Lane Seminary in which he expressed his regret that Christians evedenterhe
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“controversial and belligerent” controversy over slav@nEven in this brief writing, it was
clear that the abolitionist criticisms of colonization hurt Biggs deepbeaally the idea that
Colonization Societies had to be rendered extinct in order for abolition to pressifdirding
as a colonizationalist, Biggs wrote, “The abolition of slavery was one of themriam

principles upon which the Colonization Society was found&d.”

Other colonizationists also insisted that they opposed slavery as wellsasrdanong
Christians. Writing that the Lane Seminary Colonization Society ultijmatelght the same
objectives as the abolitionist, a member of that Society wrote, “we egrdestte to see slavery
brought to a speedy termination,” and that the members intended to devote thaiireffoet
Society to hastening the coming of that d4yThe LSCS reiterated their common belief with the
abolitionists that the slave was very much a man, a human being, and as such, deseared t
freedom that white people enjoyed. Additionally, they committed themselves &b snasion as
the strategy by which to see slavery end. At the same time, the Colonizatiety ®elieved
that colonizationist had done well in bringing former slaves to freedom andgstaphew
homes in Liberia and did not wish to see that work destroyed. As they colorfully pNibitglt
we wish to see Liberia ‘sunk to the hollows of the sé& The Lane Seminary Colonization
Society wanted to see the forward push of ending slavery without destroyingrihthatchad
previously been done. In particular, they felt that the abolitionists would have done rttach be
and helped humanity to advance more quickly had they not introduced their opposition to the

American Colonization Society, which created feelings of bitterness antoisighs'®®

195 (Lexington, KY)Western LuminaryAugust 13, 1834.

1%\nestern LuminaryAugust 13, 1834.

197 (New York City, NY)New York Observeduly 26, 1834, hereaftétew York Observer
1% New York Observeduly 26, 1834.

199 New York Observeduly 26, 1834.
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The fateful committee appointed by the Executive Committee of the Tsustéane
Seminary in August 1834 saw slavery and abolition as vitally important topicséusdion.
Due to the importance of these topics, the committee urged caution in their cdimsidera
especially as a matter that had “thwarted the wisdom of the ablest amaeneist the
country.™° Feeling that paying too much attention to the divisive issues would bring disoredit t
the school and an enormous distraction to the lives of the students, this committebatrtied t

students and faculty keep the subject of slavery out of Lane Serfithary.

Still, in response to the First Debates, the non-abolitionist papers had muchhowwsay a
slavery and the equality of black people in the United States. With a stromgintethe Lane
Seminary dating back to its founding, {Bhio Observeuickly became involved. In reporting
frankly about the brutality of slavery, tlihio Observeprinted a widely circulated letter from
Lane Seminary student and ex-slave James Bradley. Following a descoiphiis life from the
onset of his captivity in Africa to his sale in South Carolina, Bradley describéifiehin slavery,
Bradley described his master as a “wonderfully kind master” who treated Hiinspaging him
from the whip, although he “tormented with kicks and knocks more than | caf‘t@radley
continued, explaining that even though he never lacked for food, he often lacked proper clothing,
and had at least once been beaten badly enough that his master thought he'fiérdred.
James Bradley, the readers of a non-abolitionist paper such@kith®bservecould gain a
first-hand personal account of the reality of slavery. At the same tistegwed an area of
agreement between the student Bradley, an abolitionist, and the colonizatibheste

Seminary.

10New York ObserveGeptember 20, 1834,
M pid.
12 (Hudson, OHOhio ObserverNovember 20, 1834, hereaft®hio Observer
113 |
Ibid.
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The Lane Seminary Colonization Society, viewing slavery as a sin and “cugeses,”
and fully aware of the testimony of their student James Bradley, still shitnaethey could they
could hate slavery, teach a former slave, and yet carry on with the goal of aboniBelieving
that blacks’ reaching full equality with whites in America was ideal but highlikely, the Lane
Seminary Colonization Society set forth the benefits of colonization in pursuingptivae as a
goal. Colonization, they wrote, would bring the Gospel to Africa and eventualty g#feesame
reformations there that had occurred in Ametfé&ssentially, colonization would bring about

an African Great Awakening.

Overall, non-abolitionist papers took varying views about equality for Anrehbilzecks.
While many non-abolitionist papers argued that blacks deserved equality, shi®iaa
universally held view. In particular, theligious Intelligencepresented a statement from the
Lane faculty that Negro equality was not a common belief even in Cinciftfstiword of the
student meetings spread through the city and the students took action on their nevihrekefs
incidents in particular brought attention to the racial division of Cincinnati. Innst&nce, one
of the Lane students who was engaged in teaching in a school for blacks boarded overnight in a
black home. The student believed that this helped to demonstrate the equality ofrdmesvo
while giving him a chance to minister to that family. In another instasgeyal black females
came to campus in a carriage to visit some of the male students. Finallyiuderd sugustus
Wattles was seen walking with one of his black female students, although @awddhat their

meeting was purely accidental. By combining the division of the sexes in ikumtebkehools

14 New York Observeduly 26, 1834.
115 (New Haven, CTReligious IntelligencerJanuary 17, 1835, hereaffReligious Intelligencer
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with the racial element, this became a particular source of exaggerattbnsaors, creating

much excitement in the communit§}

lllustrating the ideological divide in Cincinnati, the Lane Seminarypfinhtion Society
published their constitution in tiéew York ObserveAgain, the Society made clear their belief
that the “colored mars a man and capable of enjoying all the immunities of self-
government.®*” Of course, they did have questions as to whether equality between the races was
possible in the United States. It seems likely that the divided opinions within threzityw
played a role in their unease over that subject. Perhaps partially based onpireéners at
home, the Lane Seminary Colonization Society insisted that colonization needdti¢o be

mandatory condition for the emancipation of slaves in Amétfta.

While Cincinnati was divided about racial equality, and the Lane Seminalfywss
divided between colonizationist and abolitionists, former slave James Braaleythat blacks
were treated as equals at Lane Semifdrin his testimony, Bradley noted that his Bible
knowledge and his overall educational background were less than one would expect feelthat le
of education, but that the school admitted him anyway. In his own words, “But in allteebpec
am treated just as kindly, and as much like a brother by the students, as if myrskas white,
and my education as good as their own. Thanks to the Lord, prejudice against color does not

exist at Lane Seminary?® This treatment did not change due to anyone’s position on slavery.

James Bradley’s letter also served as a strong answer to any whorepeesthether

slaves would prefer freedom or continued life in slavery. Not content to write ofgie tte
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freedom as one that only he held, Bradley wrote that he “did not believe there ezeslaes
who did not long for liberty*** Noting that the slaves will not mention that desire within earshot
of their masters, knowing the fate that would come upon them for so doing, Bradley wrote that
freedom was the sole topic of conversation when slaves were alone. Freedom, héswhate

great thought and feeling that fills the mind full all the tinf&.”

Although Bradley wrote of the slaves’ desire for freedom, there were sothe United
States who questioned whether a slave had the ability to work for their freedoneriugstivis
objection, Bradley shared the path that he took to secure his own freedom. Writing ofkhis wor
after his master’s death, Bradley shared that his master’s wife kept himdaihaé he eventually
rose to managing all of her affairs. After his appointed work hours, Bradley worked i
manufacturing small things in his own small home and selling them, usuallyngjébpee to
four hours each night. Bradley kept up this pace until he had earned enough money to purchase

his freedom, and then went quickly to the first free state he could, which wa$®hio.

In the process of earning his way towards freedom, Bradley strove to overcome one of
the other main obstacles that kept slaves tied into servitude. Bradley speettinieg to write,
even though his owner, who was concerned that his writing would lead him to writeta gass
away from the plantation, abruptly canceled his les§8rsot willing to surrender his desire,
Bradley took what he had learned and taught himself to write on his own time. ThusyBradle
was able to demonstrate that a slave could not only desire freedom, but could identify the

measures necessary to get it, and work his way to freedom despite everig gitstad in his
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way. Again, Bradley’'s experience demonstrated basic areas of agrdmtveetn the

abolitionists and colonizationists.

As the controversy around the Lane Seminary continued, the non-abolitionist papers
placed considerable attention on the role of authority in a seminary. The studassidiss and
their fallout had brought several questions into the national arena concernialg tbieauthority
within a seminary and to whom it would belong: students, trustees, or the faculty. This
discussion has led at least one historian to treat the Debates as a sort ofafeagmdor a
younger generation seeking its voice in opposition to the generation in f8hke newspaper
articles discussing the issue lent some credibility to that idea, asatigelylrevealed that those
seated in authoritative positions such as faculty, editors, or society headbttetade a
different view than did the Lane students. At this point in the Second Debate, non-abtditionis
attempted to argue that the student based their actions in a rebellion aghor#tyaather than

an ideological drive to eliminate slavery.

Specifically, the non-abolitionists emphasized the authority of a schoalikyfa
Explaining their delayed entry into the Lane controversyRisliggious Intelligencewrote that
they had no doubts of the importance of faculty authority, and saw no need to spend much time
inquiring into the controversy in the first place, seeing that the seminary e hands of
wise, judicious men**® In an exceptionally strong statement of the importance of faculty
authority, thelintelligencerclaimed that it would be “better, far better, (to) dismiss every student,

and raze the buildings to the ground, than to give up the government into the hands of those who

1% Gale L. KennyContentious Liberties: American Abolitionists inse&mancipation JamaicgAthens, GA and
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are not willing to be governed by wholesome laws ¥While obviously referencing the
unwilling as the students at the seminary,lthelligencerindicated a general distrust of
abolitionists, referring to them as “misguided,” with “mistaken zealf Wwuld “set the world

on fire” if it were not controlled by a proper authority.

Non-abolitionists stayed united in their belief that the proper place of @wtimoa
school was with the faculty. In a widely circulated letter, ProfessatirC&towe of the Lane
Seminary defended the role of faculty authority in a seminary. Respondimgnotion that the
trustees had assumed control of the school from the faculty, Stowe refetredawd in the
school’s book of statutes, which stated clearly that the faculty membershe¢smle
interpreters of the laws of the institution; and éixecution of these laws...... shall rest entirely
with them?’*?° Stowe continued by describing this rule as “a fundamental and unalterable
principle” for the governing of the seminari.Stowe indicated a clear and strong agreement by

both faculty and trustees on this issue, writing also that the trusteeglyiBubordinated

themselves to the authority of the faculty upon their return from fund-raisinddripe East.

In a combined statement by the Lane faculty published ihibesator, the faculty
presented a united front in declaring the faculty’s rule in the seminarguR@tgy the students’
request for the meetings of the preceding February, the faculty predezitagasons for
advising postponement of such meetings, feeling that the subject was too contrandrgia
likely to create divisions among the studefitdNever admonishing the students, though

disagreeing with their decision to hold the meetings, the combined faculty aekiged!the
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legitimate role of the trustees to create the rules and orders set implaggust 1834. At the
same time, the faculty members made it clear that the execution of the asleslyto be

decided and supervised by the faculty and no one-€lse.

Noting the attention garnered by the events at Lane Seminakyetit®nt Chronicle
expressed its hope, now dashed, that the theological seminaries could have helgedhe spa
United States from an explosion of this issue into public debatev@imeont Chroniclevrote
that pupils have historically been under the authority of their teachers, who dssmuméco
parentisrole for adult students enrolled in a college or seminary. In the case of thBélaaies,
theVermont Chroniclavrote that students had clearly proven that they were not yet fit for
governance of a seminary, and such influence on their part was destructive tgptse pund
continuance of the seminaly’ Taking time to describe the parental role of the faculty, the
Chroniclenoted that the faculty was bound to make rules and to exercise authority, an extension

of the authority contained in their divinely sanctioned position.

In the specific case of the Lane Seminary, Dr. Stowe reported thatoerfighent of the
seminary is entirely in the hands of the faculty,” disavowing any effort on thefghe trustees
to usurp the faculty’s authority> Stowe continued with confidence, stating that the trustees had
willingly amended their rules concerning the expulsion of students to read thatstees could
expel students only upon the recommendation of the faculty, making it clear thetuhg Wwere

the decision makers. Acknowledging that the Debates and their fallout broughaabassive
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departure from Lane Seminary, with roughly 80 percent of the student bodyirgaepmhissals

from the school, Stowe wrote that it could have been much worse dverall.

Non-abolitionists argued that faculty rule was a normal condition for scha@&okton
Recordera frequent foe of thelew York Evangelistyrote plainly that faculty rule was the norm
for schools all over. Challenging tB&angelist theRecorderclaimed to be unable to think of a
single school where the students disobeyed as blatantly as had the Lane studentsig on
the debates. ThRecorderespecially saw this disobedience in the formation of an Anti-Slavery
Society against the wishes of their faculty. Without exceptiorRéw®rderconsidered faculty

authority to be the normal condition of schois.

Even in theLiberator, no friend to non-abolitionists, described faculty rule as customary.
In a declaration from the combined faculty members of Lane Seminary, thiy @gued that
there was nothing in the situation, or especially in the trustees’ rules,abaoivcommon to
any well-regulated colleg€® Recognizing the duty inherent in their position, the faculty
members expressed their desire to govern the seminary well and wiskiggdpecific
reference to the debate over free speech in the institution, the faculty wtdteethaeartily
approved of free speech and discussion in the seminary, but that their rules ineéheveratt
designed to provide focus to that free speéthn this case, to do this required the faculty to
suspend discussion on slavery and abolition in order to focus the students on their immediate

studies.
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The non-abolitionists saw no restrictions on faculty authority. In regards to the
controversial order that originally established the authority of removaeitraistees, thBoston
Recordemwrote that there was no such law at that tifi&Vith the clarifications that the trustees
had made upon the return of the faculty, authority resided entirely within they/fagb would
make recommendations regarding the expulsion of students to the trustees. On & linguist
technicality, theRecorderargued that the laws never considesgdulsionwhich entailed
disgrace for the expelled student, but a sindidenissal which did not necessarily imply
disgrace or punishment. Whatever the description, thougRdberderclearly sided with the

power of the faculty to remove students when necessary.

Non-abolitionists stressed that faculty needed to be competent in orderdisesach
power. In a widely published letter, Professor Stowe set forth again the neexlfty &athority
while stressing the need for student restraint and obedience. Stowe argutdiémds svere just
as incompetent as trustees to govern the seminary. With two of the three piessdbitninated,
Stowe continued to discuss the importance of faculty competence. Placing thet@ore
largely in the context of the ability to resist student pressure, Stowe waotgy/ gif a faculty is

not fit to be entrusted with so much authority, they ought to be remdted.”

Given the context of the Lane events and the attention that they brought to the concept of
authority, it was natural for the non-abolitionists to relate faculty authiorgyudent authority.
To bring clarity to their actions, the faculty members gave severaneésr their actions in this
case. Interestingly, none of these were uncomplimentary towards the studefgsred to them

as acting in a rebellious manner. The faculty members were carefuketthsiiatheir
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recommendation to postpone the debates was never based in quarrels between tiaadatthdty
students. Their recommendation was not due to the potential for distraction from thesstudent
studies, writing that they had never dealt with a group of students with more “pomardifor
ability to acquire knowledge. Nor was this recommendation based on the studentsechfrac
the faculty wrote that they “acted under the influence of piety and cons¢iéhcEhe faculty
wrote that they did not have either hostility towards abolition or a fear of oppositiuin e
racially divided city of Cincinnati. Rather, the faculty did not wish to introduce sdohsave
subject into the seminary, or especially to subject the seminary itselfrig taktand on such a

divisive issue*®

TheReligious Intelligencewas direct with their belief that all of the problems in
Cincinnati were direct results of the students’ disobedience. This includedtihiedieibates
themselves and included all of the disturbances in Cincinnati related to the student
relationships with the cities’ Negro residents. All of this, Ititelligencerreported, was due to
the reckless enthusaism shown by these students in their haste to take actiomew theliefs.
Thelntelligencercautioned against misguided zeal that sought to set the wotfdBssentially,
the paper painted a picture in which the city was not facing any racial unoesttayversy prior

to these students acting out in opposition to the faculty’s advice.

TheBoston Recordeiook an especially strong view of the subversive nature of student
influence and authority. Continuing its perpetual media disagreement with Jceshug'$New
York EvangelisttheRecorderwrote sarcastically of the responsibility that Leavitt gave to the

students to keep the faculty in check. With tongue in cheelRRe¢berdemoted Leavitt’s

142 iberator, January 17, 1835.
143 pid.
144 Religious IntelligencerJanuary 17, 1835.

www.manaraa.com



57

arguments for the need for student involvement in school decisions, writing that swasy i
necessary, since it was a normal and inevitable condition at every schoolfemulteto take a
despotic turn to total control over all student discussions. In response to Ledaiitt'shat the
faculty can err, th®ecorderasked whether the students, being less experienced and learned,

could err even mor&®

In particular, th&Recorderalso called into question the abolitionists as a whole,
guestioning the validity of their recruiting practices. Calling Leavitt his co-workers into
guestion, thd&kecordercriticized his practice of recruiting young men during their seminary
studies to the abolitionist cause. Arguing that such a practice mightrlatgty be done in
accordance with their teachers, Becordemwrote that Leavitt purposely circumvented the
faculty of the schools from which he recruited, encouraging students to estabhslazery
societies and to take anti-slavery actions without consulting their faciftiReferring to the
Lane Seminary, thRecordermwrote that the government of the school had been “suddenly
wrenched from the hands of the Faculty” and placed into the hands of abolitionists,llgspecia

Joshua Leavitt and his New York co-work&fs.

The non-abolitionist papers then ran several articles to explain how facultyitguitras
executed in the school and seminary setting. The discussion began with a thoroogintrefait
the trustee actions of August 29, 1834. Nasv York Observgyublished a report from the
Executive Committee of the Trustees of the Lane Seminary, origprafited in theCincinnati
Daily Gazettein which the trustees argued flatly that their actions were necessary,eteaus

students would not let the subject go voluntarily, despite all the advice of thiy tacidcus on
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their studies instead® Believing that allowing the students to continue down this path would
bring division to the school while damaging its very reputation, the trusteesdléemeessary
to disband the anti-slavery society that the students had established. In addiitelt the
necessary to forbid discussions about slavery for the purpose of focusing the ywruag their

education.

While the trustees expressed their desire to wait on implementing theselesvihey
showed a sense of urgency for a problem they felt needed to be resolved. With thetdaail
town during the summer, the trustees saw no choice but to take action at that timegegken t
they intended to wait for the faculty’s arrival before executing the Hi&3f course, that made
communication much slower and less possible with the urgency the trustees felt,tsokhey

action.

Responding to criticisms, the trustees stated their intentions in takingdheis.
Publishing the same widely circulated statement just seen froNetiey ork Observethe
Religious Intelligencetook up the trustees’ cause. Still recognizing the real authority of the
faculty, the trustees wrote that their purpose with these actions wagfiaésatly indicate to the
students, the course which the trustees are determined to ptifsTieetefore, they were
postponing formal enactment of the rules, but the students could be certain that dsesenil

forthcoming.

Professor Stowe responded to that same criticism in a letter Kewhé& ork Evangelist
Upon seeing a criticism of his school in teeangelist Stowe felt compelled to answer it,

challenging thdevangelisto publish his reply. In that reply, Stowe wrote that “the trustees have
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uniformly disclaimed all intention of interfering with the internal concefrthe seminary, and

of ‘acting over the heads of the faculty’ in any resp&ttAccording to Stowe, the trustees were
fully aware and in agreement with standard limitations on their office, aiydéabgnized the
faculty’s authority in the seminary. Defending the honor of the trustees’qgsgiowe wrote
that they immediately and willingly accepted his and Dr. Beecher’s d@ythpon their return
from the East. The trustees showed this especially in the modification of the sed®mnahor
which the faculty inserted that the trustees could dismiss students aftemanrendation for
dismissal by the facult}?? Overall, the cumulative effect of the trustee actions, Stowe argued
was to regulate control of the slavery discussion to the complete discretiorfaxfutg and no

one else.

The non-abolitionists continued by explaining their view of student relations in the
seminary. They began by describing their reasons for this authority and thesdarddeir
decisions. With actions described by BReligious Intelligenceas having “all the kindness and
affection of parents,” the faculty had set out to counsel the students through discossi
punishment, about the nature of their course following the discussidrslowing the
establishment of the Abolition Society, the faculty gathered the studemtsliscussion about
this action. They advised that the education of free blacks could continue withoubigstinat
the Cincinnati community would not endure certain things, such as Augustus Waiteding
with a black family. Continuing this action would damage the seminary’s standimg in t
community, the faculty stated. After other incidents, such as walking with @ Megnan and

the Negro women who visited the students at the seminary, the faculty met withdrestIn a

*INew York EvangelishNiovember 29, 1834; see aermont ChronicleDecember 5, 183&eligious
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very parental tone, they pressed upon the students the purpose for the theologicaey sewchina
the need to stay faithful to that purpose, and to honor those who contributed to making the
seminary possible. The faculty then reminded the students that, irrespechigg afjes upon
entering the school, they had voluntarily chosen to submit themselves to the aottibigy
institution. As such, they needed to review their actions to see if they tgedlwith the

seminary’s mission>*

TheVermont Chronicleffered a theological basis for their view of faculty authority.
Tracing the problem of rebellion all the way back to the Fall of MarCtivenicle proclaimed
that things had been going correctly prior to the meetings and their afieamdtthat the
students’ refusal to obey proper faculty authority was the root of all of theqgaigvge
problems™>° Seeing teachers in a divinely appointed authority roleCtireniclequickly
considered it right that the students would obey their professors, writing thaetjugsed no
long deliberation or complicated reasoning to do so. God had decreed a certain authoritative
structure and students were to submit to it prop@flin their view, the students agreed to this

voluntarily when they entered the Lane Seminary.

For his part, Professor Stowe personally questioned the validity of students hawiag
in seminary governance. Building his argument on the need for faculty auth@ityrustee
authority, Stowe wrote, “students are quite as incompetent as trustees he leagt of it, to
intermeddle in the government of literary institutioh¥.1t was imperative, Stowe wrote, for
students to yield their opinions to those of the faculty, and not vice versa. Furthegghis

essential for schools to function properly. In his letter, Stowe showed a very ttit®xiew
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of the relationship between students and faculty, which really could be expecteahfrom

authority figure present on the scene of the events.

Returning to the students’ request for the meetings, the faculty publishect#seins for
recommending a postponement of the student meéfifi@ae faculty began their list of reasons
with a mention of the controversial nature of slavery itself, and the subjectisnynahility to
distract a person’s attention from other important matters, such as thess#dditionally, the
faculty appealed to the divisive nature of the slavery issue, both in terms of ii8gddtecreate
division among the student body and its ability to place the seminary in an uncomfortable
position of taking sides on the controversial issue. Hinting at the example of tiua Qrstitute,
which had undergone some upheavals after such meetings, the faculty noted thedgshere

already an example in front of them of the potential destructive power of tleetegs for a

school. Therefore, it was not necessary at that present time to have an unyetsasssion
with the strong likelihood of major problems as a result, and no evils would come from a

postponement®

In terms of the relative authority of opinions, the non-abolitionist papers weredunif
their desire to hear the opinions of the instructors over those of the studertew erk
Observer referenced the trip from Stanton and Thome to speak at the AmericShaaty
Society meeting in New York City, and especially the idea that the two ssudlentd enlighten
unconvinced people from their ignorance. Dieserverwrote plainly, “If the opinion of these
boysare of so much consequence, perhaps the public will deem it of some interest to know what

their instructorsthink on the same subject® Adding to the discussion, théermont Chronicle
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based its opinion also in the objectivity the instructors could bring to light, as teeged
Colonization meetings as well as the meetings held by the students. Bakedporential
objectivity as well as a reference to the common experience of anyone winetheslege

students, th€hronicleargued that it was plain whose opinion should carry the most wéfght.

The same papers also weighed in on the public nature of this controverseriunt
Chronicleexpressed its wish that this conflict could have been settled behind closed doors rathe
than in the public arena, and hoped that this could yet be poéitridact, theChroniclesaw
this as part of a greater trouble that had been threatening to burst forth around ttyeatwlnt
now was exploding due to the Lane Seminary students. As the controversy progresseshtthe

garnered more and more attention, which simply and surely kept the fires of yhieustong.

The faculty addressed the public nature of the conflict, writing that traghedirst time
a student dispute had been fueled by outsiders, and certainly viewed this as an unwelcome
precedent. The faculty listed numerous outside sources that continued to fuel tlogecentn
its most public fashion, including “religious newspapers, and religious men, andahristi
ministers, upon partial informatiori® Decidedly unhappy with the results and the public
intrusions into seminary matters, the faculty expressed their hope thatahiple would rein in

the abolitionists somewhat whenever and wherever their next controvetsyemigt.

In their reporting on the slavery issue and the Lane controversy, the non-abblitionis
papers further focused on whether slavery and abolition were proper topicscfasiton at a
seminary. Several papers launched into a discussion over the proper role of a sdinenary

Boston Recordewarned of serious trouble for theological education in the United States due to
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violation of a very simple principle. Students were to spend their time in theimganat in
relating their learning to the world around them or spending valuable studyriyagesl in

ministry tasks->* TheRecorderexpressed its confidence that the most practical of the ministers
to emerge from theological schools were those who spent their time in theis spairding

valuable time to concentrate and fully grasp what they were learning.

Professor Biggs of Lane Seminary questioned whether a seminary vpaispkevenue
for this discussion, while acknowledging the importance of the subject. Inf atteEment,
Biggs took pains to show his concern over the issue of slavery, calling it a “deepend vi
interest” that needed to be addressed and would be addressed by the ablest minds of the
nation’®® While the students obviously answered that question with a resounding “Yes,” Biggs
urged much more caution for the seminary. Seeing slavery and abolition as thémbes w
potential to be all-absorbing, Biggs urged that these topics not become the anieangff
discussion within the seminary. After all, the students had come to prepare firynamd this

topic did threaten to distract them from that powerful goal.

ThePortsmouth Journatflisapproved of the meetings due to their ruinous effects. Calling
the subject “exciting” in terms of the emotional reaction that it created¢alling the meetings
“extremely injudicious” in terms of the students’ judgment,tbernalwrote briefly of the
effects of the meeting$® TheJournal chiefly concerned itself with the effects on relationships
between students and between students and the school. Writing of the divisive poweryf slaver
discussions, thdournalwrote that the meetings and their aftermath were giving birth to

dissension among Christian brothers, and separating the closest of friendsgRetatiroubles
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to the school, the paper mentioned the staggering rates of withdrawal among the.sSthéents
Journalpaid special attention to the theological department, which boasted 40 students at the

beginning of the 1833-34 school year, and was entering the next with two.

As a newspaper very much committed to Christian evangelism, and in a colweuh pla
next to an evangelistic tract, tiermont Chronicleomplained of the students’ efforts to “turn
the world upside down,” language used in the Bible to describe the missionary woek of t
Apostle Paul in Thessaloni¢®. Harkening to their position on students and authority, the
Chronicleargued clearly that the students were not fit to run the school. Rather, the students
were there to submit to the authority of the school. Since the faculty had advised onottxpr

with the slavery discussion, the students should not have proceeded.

In the eyes of the Executive Committee, a topic as divisive as slavery $iatpho
place within a seminary. With no desire to take a partisan stand on a divisivehedtretutive
Committee stated their concern that such a stand would cause the school torifiseritsei and
in fact “bring discredit upon the cause of education and relidi¥i.boking forward to the
products of the seminary, the committee expressed great concern thabvthegend forth
contentious partisans rather than instruments of God’s kindness and gracelquampiemore
for conflict than a ministry of reconciliation. This would be the outcome, trgpyed, because
the slavery issue would prove itself too consuming for the students and occupy too much of their

time and attentioh®®
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Along with writing about the proper role of the seminary, the non-abolitionist papers
published pieces about the proper purpose of a seminary, as well as the propemeatthat
purpose. In his 1833 speech to the College of Professional Teachers, publishedrbiethe
States TelegrapthProfessor Stowe taught that the purpose of education was to gain disciplined
control over ones’ mind in order to influence others later. To gain this discipline, a studsnt
learn to concentrate their attention on their subject, to sift through all of thidlpaaformation
to find that which is most relevant, and then to contextualize the facts in retabae t
another’® Stowe argued that learning mathematics and languages was cruisltésk since
both disciplines required the utmost discipline and concentration of their students tOMiesS
stated belief that the undisciplined were inferior in almost every way todbipldied, these
subjects fit with Stowe’s goal as an educator to elevate his students ta &feetteStowe’s
eyes, it was best during the time of schooling to put together a foundation of knoatetige

learn over time to apply that knowledge to the students’ world with growing dirseet.

To facilitate this concentration, the Lane Seminary designed an exhauwsticglam
that demanded the students’ full time and attention. In the words of the Executivet@amn
“The plan of instruction is so arranged, as to occupy as much of the time of the sagckedise
regard to their health and other proper considerations will adfiith this rigorous program
combined with the manual labor program at the school and the normal attendance aadrservi
local churches, the students simply should not have had time to attend to a topic suchyas slave
which the school saw as something outside of their program. While they understcmirtaat
students would have the ability to handle the extra demands, the trustees urged eautign, f

that for every student who succeeded with such distractions, there would be hundreds who woul
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shipwreck themselves attempting the same cdifs avoid creating an environment that
made it too difficult for the majority of their students to focus on their studiesustees urged

the students to keep a simple focus on their studies.

In the rigorous program, the students were to focus on learning their suRggbisr than
acquainting themselves with the topics and controversies of the d&8g<ten Recordeargued,
the students needed to spend their time in their books. Those who spent the most time in their
books would be the most practical and useful after their schddfiBring their education, the
students’ responsibility was to learn “what is true and what is righafter learning that, and
then focusing their attention on learning to apply those principles, the students coultyproper

focus their attention on the issues of the age.

Faced with a difficult position in the flood of media attention, the faculty and other
colonizationists defended the traditional authority of their positions and the sagalmovhich
they existed. In their place, the Lane faculty and other colonizationiststa@ably raised
guestions about the place of this debate within their seminary and expressesgcavescover
the place of this debate in the nation. While they were certainly not defendéasenly, they
readily agreed with the students that slavery was a sin and a curse upon the natianeThe
faculty and other colonizationists readily agreed with the abolitionists thalaies should be
free men and even treated as equals in the United States. Where they diffesgdpiyaon the

approach to take in blotting out the stain of slavery.
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Chapter Four: What of my Brother?

As this Second Lane Debate developed, both the colonizationists and abolitionists had
revealed several areas in which they agreed. Both seemed to agree ohah&laxery and the
need for it to end at some point. Both recognized the equality of those people held in bondage.
Each agreed that the faculty held the rightful authority within a seminbey. flad differences
in the application of that authority, but did not differ in believing that authority betbtwthe
faculty. Many of the participants on each side were evangelical Christiaeg held some
different denominational beliefs, but each side held to a core of evangelical dedmingly,
these areas of agreement should indicate a basis for unity rather thamdsasitehow, this
division clearly happened. There was controversy in Cincinnati. The board did staittpctleis

issue. The students ended up leaving. This newspaper debate caught fire.

The divisive issue was slavery. While both sides of this Second Lane Debate agreed on
the troubling problem of slavery, they differed starkly on their solution to the probésimgS
the same problem through the same ideological and theological lenses, thayieadtatvery
different applications to implement their beliefs. Either colonization or iehete emancipation
could be a solution to the problem, but neither side saw an ability for the two solutions to work
compatibly. At this point, the two sides separated irrevocably. Passions idcrElasehetoric
became stronger, even more emotional. Neither side had a desire to compXeitise.side
saw compromise as desirable or effective. This is the point of demarcaticntivbéssue of
slavery showed its true power to divide even people who lived and worked side by stedbel

the same things, and held an affection respect for one another. When it came testtbe gtie

5 Mark A. Noll, The Civil War as a Theological Cris{€hapel Hill, NC: University of North Carolina R
2006). This book helped to crystallize this idddlevl worked to put that final piece of the strigtpgether. While
Noll argued that the struggle of this chapter bexarngrucial one in the mid-1840s, | argue hereithatlly
becomes a large concern in 1834 due to the evehtsa Seminary and the subsequent media debate.
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what exactly to do about slavery, there was no longer any room for agreement, naynger

room to cooperate.

Here, the Lane students ran into a profound crisis at this initial stage of thdioalsol
careers. Their “opponents” in this were not the sort of opponents they would expect to @ncounte
If the other side had been comprised of slave-owners or even businessmen whasetrades
depended on slavery, it would have been an easy thing for the students to point to bias and
arguments based on self-interested, self-preserving eisegesis ofdtiegsnand Biblical texts.
Presenting slaveowners as people looking solely to keep their source of incomeaalave

simple argument.

Instead, the other side of this debate involved their mentors, in terms of theology and
ministry, and their role models in living the Christian life. These opponentsmeravith no
clear interest in preserving slavery. They were Northern men, at a Nosttievol, with
Northern backgrounds. They did not have personal biographies that depended on slavery in order
to achieve what they had achieved. Also, these were not men of a different tte¢ologic
background. Rather, these opponents were their own theology teachers. Thesenwee me
read the same Bible, holding its words just as precious as did the students, andveraybere
seriously. They were serious theologians and Bible scholars who came amith8ible soberly
and thoughtfully. Even while agreeing that slavery was a great moral evilsimihahe eyes of
God, they managed to come to a completely different application of the Bible tavbeys
guestion. This kind of disagreement without a biased interest presented a crissflaidling

abolitionists.
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Under this backdrop, the Second Great Awakening moving forward, with serious-minded
theologians approaching the same text and then diverging, we come acrosisitharted the
Second Lane Debates, the crux upon which hung the heart of the issue. If slaeandeed a
moral evil, a sin in the eyes of God, what should be done about it? What would represent a
sufficient solution? How should each side apply their feelings and beliefs abewiltbk

slavery?

This chapter examines the central debate of this media controversy: tadéaieen
colonization and immediate emancipation. The respondents in this Second Lane Dugduestedor
three options: an overarching view that analyzed both sides and attempted a coeypvbiois
neither side adopted, and the two major views of colonization and abolition. While thg slave
debate managed to dredge up all of these other issues, this controversy stdticamtéis
major question. As we have seen in the other chapters, the Lane students andtadcalty t
measured, mature approach to the issue, while their supporters often fought fiiehvilechave

come to expect from battles over slavery.

Even though the early student debate and the ensuing controversy brought various issues
to light in the public debate, such as the relation of authority and free speech and tie®e deba
about the extent and use of authority within a school, none of these were the main isswg spurr
on the controversy. At the heart of the entire Lane episode was the issuenf. dlais facet of

the media coverage is the most important contribution of the Second Lane Debates.

While both the colonizationists and the abolitionists agreed on the evil of slaaeihny, e
side took drastically different approaches to solve the problem. Colonizationisteten a

gradual process of emancipation, essentially allowing slavery to die out omit3 loev
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abolitionists took a much more active and instantaneous view, believing that séyargd an
immediate end for the good of the slaves and nation. In addition, the abolitionistedétiat
slaveholders would convert to immediate emancipation and free their slavesttienl

abolitionists presented them with the need to end slavery.

Overall, the colonizationist took a much more pessimistic view than the abolgionist
took, even though each came from the same position on the issue of slavery itself. The
colonizationists believed that slavery needed to end, but were never quite confidghttenou
press their point to action. The colonizationists also believed that the slavegeed¢sliould
be equal to whites, but they lacked confidence that such equality would be reallzet)mted
States. Accordingly, they established the Liberia colony as a destifat freed slaves to live

out their freedom.

In sharp contrast, the abolitionists took a firm stand that slavery did not need d gradua
solution, but an immediate one. Expressing much more boldness and confidence than did the
colonizationists, the abolitionists believed that the slaves deserved theéamfraestantly, and
that they could and should be considered the exact equal of the white man. Pursuing their point
further, the abolitionists believed that accomplishing this full equality in thedtl States was

not only possible but necessary.

In response to the continuing Lane controversyEthangelical Magazine and Gospel
Advocateattempted to propose a compromise solution. While this attempt produced the most
balanced article available, it also proved that compromise at this point passifie. In this
article, theAdvocatentroduced both major solutions while providing an analysis of their relative

strengths and weaknesses. Deploring the division between colonizationists @mahade) the

www.manaraa.com



71

Advocatewrote that principle suggested their agreement with the colonizationists, bidgirac
concerns suggested that colonization was an unworkable solution. Doubting both the actual
success of the Liberian colony and questioning the ability of colonizingssiawnd slavery in

the United States, thidvocateargued that the slave population in the South grew more quickly
than the ability to export the slaves. Ultimately, Atvocatecompared the effectiveness of

colonization in emancipation to the idea of emptying the ocean with a $ffoon.

Proposing that the slaves born in American considered America their homerioaj Af
the Advocateargued that the best solution required the slaves to live freely in Amerittee At
same time, th&dvocatebelieved that an immediate emancipation of the slaves without any prior
preparation for the slaves to live in freedom would result in disaster. Comgdorthe chaotic
destruction brought to Europe by the Vandals Atieocateclaimed that immediate
emancipation would result in torrents of blood flowing from the bodies of whites, witlottie S
resembling the aftermath of a volcanic eruption or the release of wilthtats village. Seeing
both plans as insufficient, tievocateargued for a middle ground that would prepare the slaves

for freedom in the United States, but took place gradd&ly.

After getting off to an inevitably late start in their responses, tlen@ationists were not
content to see the Second Debate dominated by the abolitionists. Although they didenas writ
prolifically as the abolitionists, the colonizationists produced several iangosorks to
publicize and explain the colonization position. The colonizationists wrote from kangles,
providing a complete picture of their beliefs. The colonizationists explainedoatetization

was, both as an independent idea and in its relationship to abolition. They alsdeliuttea

178 Evangelical Magazine and Gospel Advocteyember 29, 1834.
177 i
Ibid.
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division that the slavery issue created, often among people with similar iceoéogl strong
relationships. The colonizationists made certain to thoroughly publicize colonizeui its

merits.

The media clearly laid out the colonizationists’ position. In the alreédg-article from
theEvangelical Magazine and Gospel AdvocalteAdvocateprovided a thorough summary of
colonizationist’ beliefs. Writing that the colonizationists favored a gigoheaess to end
slavery, theAdvocatestressed the colonizationists’ perspective that Liberia would be the best
place for the slaves to experience freedom, citing the area’s cimatde opportunity for a
fresh start as key factors for their belief. Working hard to broker a peavednethe two sides
and expressing hope that the former slaves could be useful in Christianizicey Afren without
exploring the slaves’ general lack of Christian educationAthwcateargued that this hope was

a powerful reason to favor Colonizatitf.

As this controversy developed, another key part of colonization beliefs became
opposition to abolitionist beliefs. Referring to the abolitionists as “infatua¢alots,” thilew
York Courier and Enquirepublished a strong denunciation of abolitionist belief along with a
fear-inducing prophecy of its consequences. Describing the consequences in taims of
earthquake, th€ourier insisted that the abolitionists, and especially the Lane students, were
attempting to create something with abolition that would result in nothing exceptsgieng of
the people they sought to help. Especially concerned with the prospect of poterdradeyidthe
Courierargued that emancipation carried within it a latent cruelty in pushing stavesf
secure home into a world where they owned no property, no homes, and had little prospect for

employment. In this world, th€ourier saw a bloody revolution as inevitable. Decrying the

178 Eyangelical Magazine and Gospel Advocteyember 29, 1834.
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influence of abolitionists in seminaries, @eurier claimed that abolition was taking over the
schools and producing wave after wave of young, Bible-perverting radicatsm@y, the
Courier foresaw that a push for abolition would result in the dissolution of the nation and the

fighting of a bloody civil war between North and Sotfth.

Colonizationists also found fault with the abolitionists’ recruiting methodgsriRang an
article from theBoston RecordetheVermont Chronicleshared th&ecorder’scriticisms of
abolitionist recruiting. Following an article that derisively examined &bnist efforts to change
the world or “turn it upside down,” the reprinted piece argued that the standardegpodictic
abolitionist recruiting was to go to a seminary, bypass the faculty, and taiiydicethe
students in order to mobilize young impressionable H¥8eeing this approach as one that
distracted from the educational mission as well as disrupted the traditidmaditpustructures of
schools, the papers managed to draw a corollary to the destabilizing power chrabeliefs

that so concerned them.

Non-abolitionists sought to make clear that they were neither friends nor suppbrte
slavery. Seeing slavery as a universal evil, non-abolitionists believed sisaegéor all people,
North and South, to admit to the evil of the institution, and even argued that many slaveholders
had done so. At the same time, non-abolitionists did not perceive slavery asnatitaion but
a long-lasting one. They argued that an institution with the deep roots of slavery cdugd not
uprooted overnight. Instead, they pursued a gradual course aimed at the heart of the

slaveholder®*

179 iberator, May 31, 1834.
180yermont ChronicleNovember 14, 1834.
181 Eyangelical Magazine and Gospel Advocétevember 29, 1834.
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Non-abolitionists did vow not to oppose reasonable efforts towards abolition. From the
very eye of the hurricane, the newborn Lane Seminary Colonization Society paibhsire
constitution. Putting forth their dislike for slavery, the Colonization Societylmees stated
clearly that they desired the full elevation of blacks in America to fulllggu@/riting that this
Society would not oppose abolition efforts that confined themselves to that very purpose, the
authors wrote that they believed the days of slavery to be “numbered antf¥&\iith slavery’s

end drawing inevitably near, there was no need to push for emancipation out of turn.

Reacting to James Thome’s speech at the American Anti-Slavery Sdeieting of
May 1834, non-abolitionists pledged to celebrate the end of slavery. Taking offense to the
possible implications of the Society’s name, Wiestern Christian Advocategued staunchly
that they were also not friends of slavery, yet were certainly Anmexid&hile seeking a solution
that preserved individual rights and stayed true to the ConstitutioAdtlweateplaced itself
firmly as a colonizationist paper that would celebrate the end of slavery wdsnetabout. The
language of these colonizationists, using the word “when” to refer to end of sleaxegied
their belief in the eventuality that slavery would die out and did not require tresedf the

abolitionists!®3

In that same article, the non-abolitionists disagreed with Thome’s assgssyhthe
nature of slavery. Accepting that Thome was in fact from Kentuckydiecatedisagreed with
his contentions. Flatly disagreeing with Thome on the charge of licentiousneAdytoate
moved on to challenge Thome’s very credibility. Writing of Thome’s claim taaehkblders

slept with firearms under their pillows, tAelvocatebluntly wrote that they would “allow him to

182New York Observeduly 26, 1834.
183 (Cincinnati, OHWestern Christian Advocatilay 30, 1834, hereaftéfestern Christian Advocate.
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compromise with his own courage,” disclaiming the state of constant dangé&htmaé

described so vividly®

A particular concern among Christian non-abolitionists involved the divisiomhtat
debate created among Christians. Their concerns covered broad issues iainChmitst in
general and in relation to the slavery issue. Their concerns also narrowecddbespecific

case of the Lane Seminary.

The non-abolitionists had concerns covering several different arenas of istagHife.
Using colorful military language that would presage later slavery cts)fboe observer
described the disagreement over slavery as a war. Writing that the topieoy silievays drew
out men’s passions, tfiesangelical Magazine and Gospel Advoocaéelared that the topic
created a general and specific arena of warfare. Seeing the NortktalgaiSouth, and vice
versa, locked in combat over the issue Abgocatefelt that tensions and passions were running
high all over the nation. Additionally, tdvocatewrote that the different solutions to slavery
were at war with one other: colonizationists at war with abolitionists andiabhdis fighting
the colonizationists. Tha&dvocateportrayed both sides as being at war with slavery. Closing that
part of their discussion, tidvocateexpressed remorse that the aroused passions prevented

people from examining slavery with objectivity.

The members of the Lane Seminary Colonization Society plainly saw noareed f
division among Christians due to differing views on slavery. Affirming that lael no desire to
interfere with genuine abolition efforts or to stand in favor of slavery, the ColmmzZabciety

reiterated their belief that slavery would soon die out. Using Scripturaénefes, the LSCS

184\Western Christian Advocatklay 30, 1834.
18 Eyangelical Magazine and Gospel Advocétevember 29, 1834.
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stated their belief that it was important both to stand up for the rights of the opprads®
stand together as Christians. Bemoaning the divisions that arose with the cothm@ladlition
society, the members wrote that the bitter and divided feelings in the &nhgstnmunity were
avoidable and unnecessary if only abolitionists were as fervent to “judge rightebas

words as well as their beliefe

Narrowing the focus even more, Professor Biggs questioned why this questiah shoul
even arise at a seminary. Feeling that the Christian community in geheudd not enter into
the slavery controversy, or anything with such a capacity for belligdedrate, Biggs mourned
the presence of churches and Christians in this controversy. Most importagdly,dBiowed his
alarm that this question would ever work its way into theological schools. Bifjgedukthat the
guestions of slavery, colonization, and abolition had their place among enlightened people, but
not among students. The topic, Biggs argued, would prove itself far too consuminglémtst

to handle alongside their studi&s.

In the continuing controversy over the Lane Debates, the non-abolitionists place
special focus on the division at Lane Seminary. Acknowledging the momentoug dfanigd
that the students experienced, many non-abolitionists showed a cultural or the tdagica)
towards learning the views of the Lane professors. Ensuring that both sides ofythieathed
the public, thereligious Intelligenceput it very plainly, referring to the students as “boys,” with
this leading to the concept that perhaps the views of their instructors wouldrbstingeand

enlightening'®®

% New York Observedul7 26, 1834.
187Western LuminaryAugust 13, 1834.
188 Religious Intelligencerjuly 12, 1834.
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While the abolitionist papers publicized the speaking efforts of the Lane stutients
non-abolitionist papers focused on the speaking efforts of the Lane faculty memieers. T
prominent Lane faculty members, Beecher and Stowe, spoke at a meetie@ofdinnati
Colonization Society during the aftermath of the Debates. Providing a stbagl presence at
this weekly meeting, Beecher worked to present the idea that colonizatrahebalitionists
could work together rather than engaging in a war between the competingrnsolati the same
meeting, Professor Stowe also addressed the society. The papers did not presemient of
Stowe’s speech, instead referring to it as “highly interesting” and “plgriatisfactory on every
point.” *¥° The same article announced that Professor Biggs would speak at the next weekly
meeting, which indicated that all three professors in the theology depahetémolonizationist
beliefs. Citing this same meeting, tiermont Chroniclexpressed surprise and delight that the
professors attended meetings of both abolitionists and colonizationists, arguihgsthade
them able to make an impartial decision on the matterChneniclenoted that the faculty each
chose colonization, and that their opinions necessarily carried more weight thiaat aditithe

studentg®

The colonizationists then proceeded with several writings designed to promot
colonization. The Lane Seminary Colonization Society published their comstitatresponse to
the publishing of the Lane Seminary Anti-Slavery Society’s publication af dlaai
constitution. Josiah Finley published a widely circulated letter writtan Liberia in order to
defend colonization to the Lane students. Finally, the non-abolitionists wrote aboaethto

work through various issues that colonization faced.

189\Western Luminaryjune 18, 1834African Repository and Colonial Journalyly 1834 Religious Intelligencer,
July 12, 1834. All reprinted from th@incinnati Journal June 12, 1834.
199vermont ChronicleJuly 4, 1834.
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The Lane Seminary Colonization Society published their Constitution in order to
publicize the Society’s existence and make their purposes cleawdstern Christian Advocate
published an abridged version of their Constitution after receiving it froi@itteennati Journal.
In this bare-bones edition, telvocateprinted strictly the articles outlining the society’s
operation and the resolutions detailing its members’ beliefs. In this attnvégsion, the LSCS
was still able to demonstrate their disapproval both of slavery and of the &piehunciation”

shown to the American Colonization Sociéty.

TheNew York Observealso published this constitution, focusing on the reasons for the
society™®? This society existed partially as a response to the formation of the LSAISS it
existed to defend colonizationists’ beliefs from the attacks and chargeseladualitionists
made. Reminding readers of their firm hatred for slavery and their beligf thas perishing,
the Lane colonizationists politely rebuked the Lane abolitionists as owvaugaaltheir pursuit of
abolition beliefs, meanwhile failing to address the matter in a proper Chrgdiia This
revealed another aspect of the society’s formation. Not only was it a respdesp tfurthering
and defending abolition, but it demonstrated the pressure felt by colonizatiorifgts
controversy. Not only was did the aggressive new position threaten their beliefs, lmélthe z
created by the debates also attacked the professors’ ability to teactutients. In this, the

LSCS wished to challenge the means used by the abolitionists.

Publishing only the articles of the constitution, A&fgacan Repository and Colonial
Journal printed the methods that the LSCS planned to utilize. The LSCS members planned to

collect and distribute materials that would explain their colonizationistf®elé course, the

¥1\western Christian Advocatduly 18, 1834.
192 New York Observeduly 26, 1834.
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members hoped that this would convince the readers as well. Additionally, the L&0Saat to
create ways of elevating free blacks in the United States. For thedaddoks that freely chose
to emigrate, the LSCS intended to raise funds in order to assist them towardisaben
destination. Above all, the LSCS members planned to carry on through “calm andiodisiass
reasoning,” as opposed to the zealotry they saw in the abolitionists. Using a metisodnia
very similar to the moral suasion espoused by the abolitionists, the LSCS médrmlmmred that
their calm reasoning would arouse the American people and slaveholders taveng §lirmly
believing that slaveholders could be rational in regards to slavery, the LSCi&eradsit that
they need only to appeal to the interests of the slaveholders, and the victory would be

inevitable!®®

Almost as a Christmas present for colonizationists, Josiah Finley wetteraflom
Liberia to the Lane students. In a widely published letter that indicated bothzedionists’
confidence in his observations and the widespread impact of the Lane students to tl@stpoint
all, word of the First Debates clearly reached all the way to Afitaley set out to describe the
situation in Liberia as an apologetic for colonizatidhAt the same time, Finley indicated his
desire to convince the Lane students of the virtues of colonization, especially Stahton a

McMasters, to whom he addressed the letter.

Showing their confidence in Finley’s fidelity, th#estern Christian Advocapriblished

a glowing introduction to his letter. Describing Finley as a man of &dtar and truth,” the

193 (Washington, D.C.African Repository and Colonial Journ&@eptember 1834, hereaftsirican Repository and

Colonial Journal

19 \Western Christian Advocatganuary 9, 183%hristian Advocate and Journdbecember 26, 183Daily
National IntelligencerDecember 22, 1834ew Bedford MercurypDecember 26, 183#4frican Repository and
Colonial Journa) January 1835.
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Advocatewas convinced that his account would rally the weary armies of colonization back to

the “noble and sacred cause of colonizatitn.”

For his part, Finley showed himself to have great enthusiasm for the condition of the
work in Liberia. Writing that he had never found a town in Ohio or Indiana or anywlserme
the United States with the moral character of Monrovia, Finley gushed overriheasmaturity
and temperate nature of the people in Liberia. Concerning the climate iral.ibietey wrote
that it was perfectly suited for the constitution of the blacks living thereaitear or two.

Almost harkening back to the settling of America, Finley wrote that luxenydtwere much

more affordable in Liberia than they were in the United States, which pedale experience

of the early American settlers’ consumerisfln this way, Finley managed subtly to equate the
experience of the settled Liberians to that of the American settlatsyeixpressed a great hope
for the future of the Liberian experiment. Certainly, Finley believed bigatolony had the

ability, potential and circumstances to thrive, just as the early Ameritserseventually did.

Even filled with enthusiasm for the Liberian future, Finley was honest enoughoit re
that there were several problems and needs in Liberia. Liberia lackedesodnd experienced
teachers at all levels. Liberia lacked a variety of seeds as welitguamaddition, Finley saw a
need for factories in Liberia, and signaled a need for assistance in bsittiogls and churches.
If the American people responded to these needs, Finley argued, the day would shaetiy arr

which the Liberian people would at least equal the prosperity of the Unites Sfat

Finley showed a real confidence that a simple look at Liberia would caugpei@on to

embrace colonization. Writing that “almost everything” he saw in Liberia acadi him of this,

195 \Western Christian Advocatéanuary 9, 1835.
196 ||;

Ibid.
97 |bid.
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Finley wrote that he was as convinced of the converting power of the Libgpanence as he

was of his own existence. Finley boldly claimed that even and unnamed friend who denounced
colonization from a famous American pulpit would embrace colonization exuberanfidyt|

Finley argued, that trip to Liberia would convert that man in two months or’faaile

Finley’s timeline was longer than the one exhibited by the Lane student# idebates, his

letter showed that colonization had an advocate equally optimistic in his cause tdutiestss

Importantly, the non-abolitionists addressed the importance of working througkuhbs is
that arose. These criticisms included the cries that they did not believe in dpladitye
Colonizationists showed that they did not consider Liberia to be perfect, butaatkegrgood

solution. They also explained the goals that they had as colonizationists.

The colonizationists saw a need to respond to abolitionist criticisms thatithegt
stand for Negro equality and emancipation. The resolutions at the end of the LSC&iBonsti
made it plain that they considered the “unalienable rights of man” to includes blac
Specifically, the LSCS members wrote that requiring freed slavesitpagento Liberia was
inconsistent with those rights. Therefore, any black that would go to Liberia neegiednly
when it was a choice made through his or her own free will. As a response to the aliolitionis
criticisms, this resolution made it plain that the colonizationists wehagvib accept blacks
working for equality within the United States. Even with their willingness, thotlg LSCS
members still doubted whether black equality could happen in the United States. THisgbrope

them to continue arguing the necessity of colonization.

198 Christian Advocate and Journdbecember 26, 1834.
199 New York Observeduly 26, 1834.
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The colonizationists did not see Liberia as a perfect solution. A Dr. Skinneg, whil
working as a physician in Monrovia, was appalled at the medical conditions otithre MNoting
the low elevation of the city as well as generally poor sanitation, Skinneisegdrkis concern
over the unhealthy conditions that these situations created. Skinner shared@ithdepeople
move to higher ground, or at least build a house on higher ground in order to help new arrivals

acclimate to the African climate in a healthier situatn.

As noted earlier, Finley saw several needed improvements in Liberia. These
improvements truly encompassed several important societal factory. iotésl the severe lack
both of qualified teachers and of advanced colleges. Finley also believed thet héwxled
factories. In terms of agriculture, Finley argued that the fledglingmaeeded more variety of
crops as well as a greater quantity of seeds. Lastly, Finley pleaded &icAmhelp to build
Liberian school and churché¥.Including these self-effacing needs in a letter designed to
convince convicted abolitionists of the good that colonization could do demonstrated much

humility and a serious willingness to consider soberly the conditions in &iberi

The colonizationists spelled out how they wanted to go about their goals. The LSCS
Constitution showed that the colonizationists sought to work through a gradual pideess
LSCS members listed several good accomplishments of the American Coton&atiety, such
as increasing awareness of slavery through public discussion in both slaveeastdtés. The
LSCS members also wrote that they played an instrumental role in fosteringgyubathy for
the slaves, and especially played a vital role in convincing people that the staveleed a

human being. The LSCS members also considered it important to prevent a heatyroatr the

200 African Repository and Colonial Journalanuary 1835\Vestern Christian Advocatdanuary 9, 1835.
201 African Repository and Colonial Journalanuary 1835.
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good works in Liberia, not wanting to see the work there suddenly undone in a violent sea
change of opinion. For those reasons, the LSCS members saw a reformingasoncse

prudent than a course that destroyed all of the work done t6°date.

A neutral observer, theévangelical Magazine and Gospel Advocatgued that a
successful colonization work would take the Gospel to Africa. Believing thatos@nveould do
the work of evangelism among the slaves or newly freed slaves prior to tiggiaton, the
Advocateenvisioned waves of black Christians heading to Africa with the mission of prgachi
the Gospel in their “home continent.” TAelvocateforesaw a great civilizing effect on the
African continent combined with a softening effect on the hearts of Southerrsxsnmgaews
of the hypothetical revival. Th&dvocateclearly hoped that this would be the case, even while

steadfastly refusing to choose one side in the fttle.

The colonizationists did not believe in Congressional action against slavery.Ufred ne
Evangelical Magazine and Gospel Advocatgued that the independence and sovereignty of the
states ruled out Congressional involvenf@hPointing to the history of colonization, the LSCS
Constitution mentioned only means such as discussion, never pointing to political mmaans a
way to achieve the end of slavery in the United Stifeatticle 2 of that Constitution stated
plainly that the LSCS members sought only to persuade the slaveholders byohdaogssion

and reasoning™®

To no one’s surprise, the abolitionists took a much different view on the solution to

slavery, and wrote volumes to further their viewpoint. Like the colonizationistaptiigionists

22New York Observeduly 26, 1834.
23 Evangelical Magazine and Gospel Advocateyember 29, 1834.
204 {1A;
Ibid.
25New York Observeduly 26, 1834.
20 |hid.
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strove to define emancipation and their goals. With their definition in place, thectlsis
pushed the urgency of emancipation, publishing their reasons for the solution of immediate
emancipation. Attempting to leave no doubt about their methodology, the abolitionists wrote

much to portray the power of moral suasion.

Building their case, the abolitionists wrote clearly about their definitie@mancipation
and their goals. They came to define an approach known as moral suasion. Seekurg # ass
pensive public, the abolitionists worked to assuage fears that immediate emangpasessed
inherent dangers. The abolitionists also wrote to showcase the eventual otnephesired to

achieve through the emancipation of American slaves.

The abolitionists defined a position now called moral suasion. At the meeting of the
American Anti-Slavery Society, Lane student James Thome testifieghadlgsto the power of
moral suasion upon a slaveholder. Thome related his background as the son of a slaveholder
growing up in the slave state of Kentucky, writing that it destroyed his coiopdssthe slave
people to the point where cruelty seemed normal. But, Thome writes, then he came to La
Seminary. Describing himself as a man who previously supported colonization, both
ideologically and financially, Thome wrote “Abolition principles do take strong holldeof t
conscience and of interest, td8”Thome claimed that no other subject claimed the heart as
strongly as abolition, and that he now felt compelled, even as the heir to a slavanchketi
“denounce the whole system as an outr&g&This change took place, Thome argued, because

the Lane Debates exposed him to abolitionist principles.

27| iberator, May 17, 1834.
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The Christian Watchmameported the May 1834 meeting, focusing its coverage also on
Thome’s speech, especially the power of moral suasion to convert a slaveholder. Thome
proclaimed that the principles of abolition had the power to completely change dgeasiah
ideology. Using imagery that purposefully called to mind pictures of a Firmvayal, Thome
described slavery as a system that made angels weep, and yet the pabaditioh doctrine
changed him completely. Abolition principles did not accomplish this through loud
confrontation, Thome wrote, but rather through sound, reasoned, polite discussion. Such was
their power that the ideas did not require anything more than a reasoned pgoeséertame
argued. Essentially describing the power of abolition principles as irrésigtdce, Thome
preached that they raced through a person uncontrollably until that person maade\itaiole

conversion under the power of the idé%s.

The American Anti-Slavery Society argued that appealing to a slaveswmerests was
not sufficient to bring about the end of slavery. Placing slavery and slave tesdaggals in
evil, the AASS wrote that they were constantly challenged to approach slaeesdyy
appealing to their interests. In contrast, the AASS wrote that morahrekver occurred as a
result of approaching interests. Instead, to affect this massive refquined an appeal to the
slaveowner’s moral character and conscience. This approach demanded an heewsitiore of
the evil nature of slavery. This, and this alone, would create the response in tlnvslavéhat
would lead to a conversion like Thomé*8 This approach made up the essence of moral

suasion.

209 (Boston, MA)Christian Watchmariylay 16, 1834, hereaft@hristian Watchman
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To counter the presentations of their opponents, the Lane Seminary Anti-Slavety Socie
took pains to explain what means immediate abolitionists did and did not seek to wgikegS
first to assuage fears of their radical intentions, the LSASS publishedrigdhstitution the
methods they intended not to use. The LSASS members wrote that they did not intend to end
slavery through slave rebellion. Quoting the Sermon on the Mount, the students resolved that
slave rebellion violated Jesus’ commaftisRefusing to advocate war, the students ruled out the
use of force. In keeping with the very conservative times, the studentsredusmsider
Congressional involvement, considering moral suasion to have more power than Congress

possibly could*?

Presenting the positive argument, the Lane Seminary Anti-Slavery Segmamed how
they intended to approach the abolition of slavery. In this, they spelled out the praaticel
suasion. The students purposed to politely approach the mind of slaveholders, bringing to bear
discussions based on patriotism and a sense of justice, meanwhile pressing #seocesalso
of financial interest to the slaveholder. The keystone to their presentatiotydbets argued,
would be a presentation of facts about slavery along with a presentation ofctiapreature of
immediate emancipation. In this portion, the students proposed to present that immediat
emancipation was both an expedience and safe measure, not one that would burn down the

Southern countryside, as many feared it would.

In terms of the general public, the students proposed an educational and religious
program. The students wished to pass along information about slavery and abolition. & a sens

this referred to a sort of educational activism. By this point, the students weetyagngaging

1 Matthew 5:39, 44.
%12 iberator, April 12, 1834.

www.manaraa.com



87

themselves in doing just that through their prolific writings. In this processtudents hoped to
affect public opinion while serving as examples of the power and belief of mosabrsulaastly,

the students invoked several Bible passages in seeking to have monthly prayer devoted to the
abolition of slavery in all parts of the worfd® In this, the abolitionist students hoped especially

to recruit Christians to the cause of abolitfdh.

Lane student William Allan sought to reassure people that immediate @atoTivas
not a dangerous doctrine. In a brief recap of his speech at the Laned)&ain argued that the
purpose of immediate emancipation was not to simply turn an army of slaves loose upon the
nation. At the same time, Allan said, it was not the instant granting of equal egher. In
Allan’s eyes, immediate emancipation meant that slaves would no longer be tutjec
“unlimited control” of their masters, but rather placed under the full protectidredatv. The
slaves’ lives would change completely. Employers would employ freed blackomerk as
free labor, rightly compensated with protected earnings, in order to prevent areittwalto
slavery. The students intended that the protection of the law would secure thsitaigétsonal
education and to worship as well. These rights extended even to the right to buildrdoziape

wealth?*®

With an eye towards completion, the abolitionists presented the eventual outcgme the
desired for the slaves in the United States. The Lane students had a very icledowvisdack
equality after the abolition of slavery. Essentially quoting Allan’s dpebe students intended
to strive in order to see freed slaves, freely employed and protected byotably\Nthe students

desired eventually to see those currently enslaved to be elevated to arctidéllmoral, and

23| Thessalonians 5:17.
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political equality with the whites?*® While full political equality would not be an instant

process, this radical proposal was a vital part of the eventual end state favéise s

Lane student Augustus Wattles offered further clarification abowdrtestate for
American blacks. Wattles included nuggets from several of the students’ spgeihéng a
dreadful picture of the slavery existence. With account after account froip eearry slave
state, Wattles clearly demonstrated the horror of slavery in order to shawethaine students
desired the slaves to be free of this life of suffering. The Lane students silsal diee slaves to
be free from familial disruption. As free people, they should no longer need to wadrtlyetina
families would be sold away from them. Overall the Lane students wantedar lihe slaves
free from an institution that tolerated and accepted such violence and tetesd)rise students

desired a life of freedom for the oppressed slaVes.

The Lane students presented their object and reasons for immediate etrmemicighe
Preamble to the Constitution of the Lane Seminary Anti-Slavery Society.p&stexl for
theology students, they began their reasons with a theological basis, moved ondal practi
concerns of individuals and society, and then returned in the end to theology. Beginhing wit
their ultimate theological basis, the students argued that the slave wastiteanage of God
as much as the free man was. Based on this, the slave deserved the same freederpesplehi
enjoyed, but slavery robbed him of this freedom, treating the slave as an animac@magng

him to adopt that view himseff*®

Thinking of the practical concerns, the students wrote that slavery createdl ingtre

slaves for their oppressors, creating a potentially volatile situatiothtleattened the peace of

28| iberator, April 12, 1834.
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the Southern states. Interestingly, slavery created the same feelihgslave holders, turning
them into tyrants rather than the parents they claimed to be. While creatihgtiieid within
slaveholders, slavery created a moral pollution within them as well, leadingt@t#osi the

students likened to prostitutioft?

Considering the American society, the students argued that slavery moclkeidakm
foundations of freedom. Due to the stain of slavery, the students wrote, our founding documents
became merely sentimental ideas of an imaginary freedom. In the procesdered the United
States as a hypocritical nation in the eyes of the world and ruined the exampbohi that
Americans sought to be. While destroying the view of America in the world rgleore at the

bonds that united the nation, creating division where unity once stoo&firm.

Closing with theological considerations, the students argued that slavepdaiaat
impassable barrier to world evangelism. No nation would receive missiomanes hation that
tolerated the institution of slavery, they reasoned. Simultaneously, stwemngd up the nation
to God’s judgment. However that wrath might be manifested, it was a tertidén that the

students did not desire for their natfon.

Lane student Henry Stanton offered several reasons for immediate erfiancipa
Stanton’s work showed a remarkable consistency and unity with the other documentsdoroduce
by the Lane students. Recalling the remarkable battery of eyewiéistissony presented at the
Debates, Stanton wrote frankly that “slaves long for freedGfStanton argued that the masters

had no right to hold the slaves in bondage, but more importantly, that the slaves knew it. The

219 American Anti-Slavery Reporteviay 1834;Liberator, April 12, 1834.
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slaves felt the power of the wrong done to them by their owners. Still, knowingatitye oé

their situation, Stanton wrote that slaves were too intelligent to bring it upy Eese

understood the punishment that would come from crying too loudly for freedom. Stanton wrote
that slaves paced themselves working without freedom, because they knew ¢hattheo

reward for their efforts. Conversely, when slaves were motivated wéal @romise of freedom,
they worked quickly and faithfully, inspired by the promise of freedom’s rewakd.Thome,
Stanton wrote of the effect of slavery upon the private, moral lives of the slave#hidggbeir

resulting condition as licentiousne$s

The abolitionists made certain to present the reasons that immediatepatiancieeded
to be the solution to the slavery problem. Seeing colonization as an option that could not bring
slavery to an end, the abolitionists insisted that only immediate emaanigaibugh moral
suasion could accomplish that end. The abolitionists continued to stress the humanityaekthe sl
as a key lynchpin to the need for abolition. Most of all, abolitionists believed thatiatme

emancipation provided the only solution with the ability to solve the slavery problem.

Flatly, the abolitionists did not believe that colonization could free the slaves. Taput hi
views in context, Augustus Wattles referred to his past as a colonizationisteevieg ss the
President of a Colonization Society at the Oneida Institute prior to attethéihgane Seminary,
offering his personal testimony about colonization and abolition. Following the Beléétles
disclaimed any connection to colonization, believing that it would interminably postpoaedhe
of slavery. Wattles wrote bluntly that he believed the doctrines of colonization dsénvetthe
best interests of the American slaves, and that they destroyed anycelfetter the slaves’ lot.

Instead, colonization doctrines hardened hearts of prejudice among slave twmegh their
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refusal to challenge the slave owners’ consciences, Wattles wrote. Condgrriwattles added
that slaveholders contributed financial support to the American ColonizationySoaiging the

specter of a possible conflict of interés.

Overall, the Lane students did not believe that colonization pursued equality foriblacks
America aggressively enough. The students noted this by drafting antéséon statement in
the Preamble to their Anti-Slavery Society’s Constitution. Here, the studeatly stated their
purpose: “the immediate emancipation of the whole colored race within the Utited. &>
With their language, the students made it clear that they considered then@tdhis equality
to be of the utmost importance. It was not to be overseas, but in the United StatesdAs note
earlier, this emancipation included the ending of slavery, the ending of prejugiceon and

perception of blacks, and would ultimately include complete equality with whites.

As previously seen, the abolitionists fervently maintained their belief in thertityno&
the slave. James Thome put it very simply. Demonstrating the power of the Daaehis
thinking, Thome showed that an understanding of the slave’s humanity played a key role in his
conversion to abolition. Likewise, Thome felt, it would do the same thing across the South as
abolitionists showed it clearly to slave owners. Vividly, Thome remarked thastiey/heart
would melt,” firmly believing that no man wanted to see another human being sutfer as

slaves did in their bondage.

Stanton contrasted the humanity of the slave with the inhumanity of slavering/Mhnt
the slaves longed to be free, Stanton argued that their masters had no right to holddhleat, a

those masters trapped the slaves who longed for freedom in a degrading life oeoosght

224 American Anti-Slavery Reportdviay 1834.
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subjection. Noting the slaves’ ability as people to express themselves, Stadttmatubey
remained in a position where such expression brought only more suffering. Stanton lobemoane
the lack of free speech that the slaves actually experienced. Stanton deetwagiam that the
slaves loved their families, yet lived in a constant fear that theiensasbuld separate them

from their loved ones. Showing that slaves continually exhibited intellect, @amand will as
human beings, Stanton noted that the slaves lived in a system where slavebablffeesdimply

to kill them as easily as killing an animal. Sharing the example of Loaisitanton wrote that
owners readily worked their slaves all the way to their death for the guaidrttegh sugar

prices. Even a notion of freedom could not equal true freedom, Stanton argued, since the free
blacks lived in the shadow of slavery, knowing that they might return to slaveryafhg

kidnapped and soltf®

In a letter to Lewis Tappan, picked up and published by various papers, Lane student
Theodore Weld remarked that free blacks in Cincinnati desired to buy the freeétaands and
family, but did not want to leave the nation. Citing the vast majority’s exper@nfreed people
who worked to purchase their own freedom, Weld wrote that “multitudes” were wackingy
that freedont?’ Writing that he visited nearly 30 families that week, Weld wrote that over half of
them were engaged in this process. In an effort to raise funds on their behalrgved that
Cincinnati's free black population provided an example the nation needed to see. Wett arg
that people would marvel when they saw what blacks were doing through their owntefforts
secure freedom. Weld pleaded that the schools for free blacks needed money. Even though the
Lane students’ schools in Cincinnati provided more opportunity than anywhere in the nation,

Weld wrote, they needed funds in order to provide all of the opportunity possible. Pointing to

22| iberator, March 29, 1834.
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Cincinnati as a strategic location, Weld saw the city as the best pldeenatton to demonstrate

the blacks’ continued ability to grow and handle life as freed pé&ple.

Stanton believed that free blacks could take care of themselves. To illustrptert)
Stanton pointed to his classmate, James Bradley. Briefly recapping\Bsagieech at the
Debates, Stanton showed that Bradley disarmed two lingering American dbabesfreed
slave would be dangerous to his community and that the slave’s condition would worsen upon
emancipation. Simply reciting Bradley’s biography, Stanton demonstrated #tieBmade the
choice to work for his freedom and had the capacity to both plan and accomplish thatend. Als
Stanton showed the choices that Bradley made upon his freedom. Not only did Bradley not
present a danger, but he chose to move to a free state and enter a training sofinisitfpf>°
Thus, for Stanton, Bradley clearly showed that a freed slave could handle his fraedom

indeed thrive with the opportunity.

Augustus Wattles believed that slaves possessed the ability to live wekdoimn.
Reporting the speech of a Lane student from Virginia, Wattles recountetuthexttss story of a
freed slave living in Lynchburg. Years earlier, the slave had saved up $1200 to begdhisf,
and that only launched his entrepreneurial talents. Through Wattles, this styzlameekthat
he visited this man. By that point, the man had purchased “quite a respectable grapérty
worked a team of five horsel° Regarding the man’s reputation, the student related that this
man was as respected as anyone in town. Surprisingly, neither Wattles nodéme soted that
this freed slave lived, worked, and thrived within a slave state. Still, the staly the case that

those in captivity had the potential to live greatly productive lives in freedom.

228 Genius of Universal EmancipatioMay 1834.
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The abolitionists were convinced of the ability and power of immediate emaanipat
solve the slavery problem. While they felt great concern over the powerabvatysheld, they

felt just as confident that immediate emancipation could break that power’s hold.

Showing their concern about the power and influence of slavery, the American Anti-
Slavery Society painted with a broad brush slavery’s dangerous irglugquating slaveholding
to piracy, the AASS decried the loss of individual freedom that slavery entailéte Aame
time, the Society looked at the impact of slavery upon all of American sociating/that
slavery brought dishonor to Christianity, the AASS argued that it brought greab peimerican
churches and controlled their pulpits. In another problem for the First Amendmeetysla
forced a stifling of the press. Displeased with slavery’s influence itiggolihe AASS argued
that every national conflict in the United States found its origin in slaverytdiine bounties

placed by slave owners, slavery even threatened to take the lives of fré& men.

Wattles believed that people were not abolitionists because they did not see the
picture of slavery. Believing that people did not see the full truth because of thpansataken
to gloss over the truth of slavery, Wattles wrote that no subject in Amerroadcaith it so little
understanding as slavery. In the North, Wattles argued, people did not understandytimg terr
nature of slavery or the miserable life it gave to the slaves. At the samerhmediate
emancipation through moral suasion could change all of that by portraying slautezyiated,

thus opening the eyes of the Nofth.

Abolitionists felt a great urgency to act because of the terrible naturevefysl&sing

the trial of Lane student Amos Dresser for passing through Nashville ntithlavery materials,
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the Anti-Slavery Recordhared some insightful notes about the nature of slavery. With his
carriage in a shop for repair, the workmen noticed Dresser’s anti-slaageyiats in the

carriage. Immediately, tHiRecordreported, the “spirit of slavery was roused.” The authorities
arrested Dresser and brought him to faQuickly convicting Dresser of membership in an
anti-slavery society and distributing anti-slavery literature, tugtan Nashville promptly
sentenced Dresser and forced him to leave the city. This episode promfReddhdto ask an
important question about the nature of slavery, asking what kind of respectahléamstiannot
bear to have people speak of it. Noting that free speech in a slave city reslitedser’s
punishment, th&ecordthought that this shed much light onto the nature of slavery, and greatly

hastened the urgency for abolition.

The abolitionists saw great importance and power in immediate emangigatne
Seminary students wondered how they could ignore such a powerful subject as Slawery
students railed against the idea of limiting their examinations to populas.t@@tending their
practice of free discussion, the students questioned whether theological studdnt® be
awed by either popular opinion or the immensity of a particular issue, or whethemetiund
examine it as part of their ministerial education. The students argueldinabte was to
examine an issue, especially one as great as slavery, and then deterrimasnight and
wrong, not popular. Since slavery was the greatest issue of the day, they argueéetiesl to

examine it**

Abolitionists believed that immediate emancipation was unstoppable. Beligat the

doctrine possessed both life and truth, the abolitionists felt that emancipation wesiktably
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advance. Listing off numerous potential opponents, such as lies and ridicule, the alislitionis
called the struggle against abolition vain, and shared the example of a proslenstigr mlmost
instantly converted when presented with abolition. The abolitionists used tvetictab show
this growth, demonstrating the explosive growth of both Anti-Slavery Socatetheir
membership numbers as well. Writing that there were over 150 such somnetieser 7500
members, the abolitionists showed an extremely rapid growth in just over aoyaahér
founding of the American Anti-Slavery Society. As people heard, they believed antl e

the cause moved forward, the abolitionists beligved.

Most importantly for a group of theologians, the Lane students believed thaipabolit
was the cause of God. Theodore Weld wrote this very plainly, reminding readeé?sthiaad
“commanded us to break every yok&Writing that people of the North did not know the truth
of slavery, Weld told that it took very little travel in the South to see slavewtfat it was, and
to experience a shock to their emotions. In Weld’s eyes, a person could spend judiimehort
the South and become fully acquainted with the sinfulness of slavery, with the gudfiettie
slave, and this would quicken his heart to oppose the institution. Believing fully in the holiness

of the cause, Weld was convinced of abolition’s divine purpose.

Specifically, the abolitionists pressed the power of moral suasion in abolititm L¥vie
Seminary as a choice example of this, the abolitionists wrote about the exdgphe
Seminary. They wrote about the process of the First Debates, and thepbootéhe power of
moral suasion. Predictably, many of these writings came from the pens tfdésts, providing

their eyewitness testimony to the power of moral suasion.

2> New York EvangelisMarch 7, 1835.
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With the powerful testimony of the students, abolitionists stressed the exahtane
Seminary. ThéNew York Emancipatgrublished an article in which the editor wrote that nothing
in the last year provided the animating power to abolition that the Firstelates provided.
Considering previous efforts to be planting seeds and the First Debatesttfraits of the
harvest, th&mancipatortook considerable joy in pointing out that the First Debates featured the
conversion of actual slaveholders. Noting Cincinnati’s strategic locatieB&ntancipator
gushed over the power of abolition when presented to slaveholders, describing this sis the fir
inroad of their principles into the South. Answering those who objected to preachingrabout a
slavery in the North, thEmancipatorsaid that the Lane experience proved plainly that such a
strategy would be effective and even necessary. This case, with slaveholdesioasyshowed

that moral suasion could work without the need for hostile confrontztion.

The students themselves publicized the process of moral suasion as it ocduarez at
Seminary. In the race to publish accounts of the meetings, Lane student Huntiyrgiom L
assured readers that the conversions to abolition took place as part of a long piioeessaraa
brief emotional event. Lyman wrote about the fateful fall semestearsd Eeminary, noting that
there were at that time no students opposed to colonization and none advocating immediate
emancipation. Instructing his audience as to the slaveholdings of the Southern styudesuts, L
effectively painted a picture of a group of students that was not seeking to becarak radi
abolitionists. At the same time, Lyman showed the making of a revival for ahdhiat
resemble Finney’s evangelistic revivals. With suspicion towards imibeeglhaancipation,
several students began to examine it early in the fall term. Many of thosanlwrate, became

abolitionists. This led to more conversations, and ultimately the Debatesaiitiexaminations

%7 Genius of Universal EmancipatipApril 1834.

www.manaraa.com



98

of the documents of the American Colonization Society. Calling himself andlbis f#udents
“astonished” at their abolition conversions, Lyman continued on to show the actions thawthe
converts took, including their work among the blacks of Cincinnati and their founding of the
Lane Seminary Anti-Slavery Society. Throughout the piece, Lyman maeaittisat the mass

conversions took place only through a reasoned examination of thé&*fssue.

The students described their process as a mature one, not a decision they arrived at
rashly. Defending his classmates, Theodore Weld wrote that these studentstchildren.
Answering charges by th&estern Monthly Magazirteat these students lacked the maturity to
handle such a powerful issue of slavery, a criticism which used such languagecagibus
undergraduates” and “embryo clergymen,” Weld stood strong to defend his falldents.
Employing enrollment statistics, Weld demonstrated the maturity ofdgsmates. Showing that
30 of the theology students were over 26 years old, and nine of them in their thigid$ayan
his argument. Showing also that the students had practical life experiendgyMviéd out that
one student practiced medicine for ten years, that twelve others previousty aeagents for
charities, and also that six students were married, with three of thenedrarmger than ten
years. Moving to the literary department, Weld showed that 18 of those studenteiwerenb
25 and 30, with 28 students between 21-25, and 10 students between 19 and 21. He further
demonstrated that only one student was under nineteen at Lane Seminary. Usindethcee
Weld argued that the maturity of the Lane students was undefiiaif¥attles and Weld each

described the meetings as mature episodes. Wattles wrote in an abbreyliatibaisthe
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meetings were characterized by “candor, fairness, and manhood,” withoptiery fairly

examined, concluding that every student left the Debates satisfied ttitejnas been doné*®

In his response to th&estern Monthly Magazingyeld refuted the publication’s claims
that rancor and volatility filled the meetings. Dismissing this acmrsas one with no basis in
fact, Weld offered his assessment of the Debates. Weld argued that edent sigreed that
“courtesy and kindness pervaded the whole de&t&lb student accused any other student of
unfairness, and no student impugned another student’s motives, Weld claimed. Instdad, Wel
described a prevailing spirit of “harmony and brotherly love” during the teetrad throughout

the subsequent everif&.

The students described their long, mature process as a process based upongexami
evidence. Huntington Lyman stressed that the students examined actual docirtents
American Colonization Society, arguing that they could do no less than that itvéeréo
examine the correctness of the nation’s largest charitable organizatieraByning the ACS
documents, speeches by its officers, and the pro-colonization newspapers, the attidedtat
the conclusion that colonization could never bring about the abolition of slavery. The Lane
students came to believe that their previous allegiance to colonization camgefntiment and
attachment to the prominent names associated with the movement. After egaimenevidence,

the Lane students almost unanimously became abolitionists, Lyman“\rérroborating this
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testimony, Stanton wrote of the same documents, and insisted that the Debates were

“emphatically a discussion fdcts,FACTS, FACTS.?*

The Lane students credited free discussion with bringing them to their positiingW
as a whole, the students explained their view that free discussion was adighdaty, and one
that they took seriously in examining several key American issues. Fooatiyng to the issue of
slavery, the students discussed it the same way: praying, examininguiacgseacefully
discussing the controversial issue. Claiming sympathy as their mog\atce, and not an angry

spirit, the students proceeded to take action to help slaves and free blacks alike.

Weld saw the Lane process as one that could be replicated both at the school and all over
the nation. Writing to defend the students’ meeting as well as to prove thdisttassion would
draw students to the school, Weld argued that the presence of converted Southeshatudent
Lane showed this very principle. Arguing fervently that Southerners wereajotiised or
cowardly enough to shut out those who believed in abolition, Weld believed that Southerners in
general could listen to abolitionist claims. Upon that listening, Weld beliénatdhose

Southerners would convert to abolition, just as the Lane studerft® did.

As seen earlier, the Lane students testified unanimously to the power dbsuasian to
convert them into immediate abolitionists. Laying a foundation, abolitionistsiliedthe
forming of the Lane Seminary Anti-Slavery Society. Writing that th@yprised the largest
class of theology students in the nation,Nl@sv York Evangeligmphasized the diverse
backgrounds of these students, noting particularly that they hailed fromtalbp#re country.

Even with their diverse backgrounds, the students found unity in abolition because of their
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discussions. Seeing this as evidence of the power of moral suasion, the Evarggligt ea
anticipated the day that these students, many of them southerners, would spreadkthis s
message all over the South. To further cement their claim, the Evangelist plibligsteof the

LSASS officers, paying special attention to the fact that every offidexdhizom a slave staté’

Weld described the scene at Lane Seminary eight months prior to the Debades. We
wrote clearly that no student believed in immediate emancipation eight momthtphe
Debates. It did not matter what part of the nation the students came from, Northromgmet
were abolitionists. Several, Weld noted, were from slave states. The stioddnpsirt in an
active colonization society. Not only were there no abolitionists, but every studesmovi

abolition as “the climax of absurdity, fanaticism, and blood,” wrote Wéld.

Lyman pointed to the division among the students prior to the meetings, as opposed to the
unity they experienced afterwards. Like Weld, Lyman reported that no stutdder
abolition, but that they took part instead in an active colonization society. Lymansrggha
that the students not only refused to embrace abolition, but viewed any student that read or
carried an abolitionist newspaper with suspicion. If that student spoke about thosetpapers
other students viewed his words as inflammatory, and largely refused topaéetici a dialogue

about abolitiorf*°

To complete the picture, the students showed the dramatic effects of thegseeti
Emphasizing the unanimity following the meetings, the students painted a phetuvery much
resembled a revival meeting, both in terms of the unity and the power they exgeridsca

result of the meetings, nearly every Lane student from a slave statadban immediate

247\ iberator, April 5, 1834.
248 Genius of Universal Emancipatiphay 1834.
9 Genjus of Universal EmancipatipApril 1834.
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abolitionist. Weld testified to this unanimous conversion, writing that every stirdent slave
state embraced immediate emancipation except for one. The case of thatlenewas unique
to the Lane student body, in that he was away from the school during the Debatefréhhis

student did not hear the body of evidence the other students listetied to.

Listing in detail the backgrounds of the Lane students, Weld wrote that éwes\state
had a representative at the meetings, as well as the Arkansas TétiErgn with these
diverse backgrounds, the vote took on an overwhelming nature. Writing of the verdi@nStant
wrote again of the students’ backgrounds, much as the other students had. Relategadbs p
state of indecision among the students, Stanton stressed that the diverse and ddedés! st

reached this point of near unanimity strictly through considering the evidence thefon®>?

In his famous speech, Thome proclaimed that the Lane Debates showed the power of
immediate emancipation when reasonably presented to slave owners. Detailiegthisky
background, Thome related the conscience-killing influence that slaveryrfpimeé&l on him.

Even with this background that killed any compassion he may have had for black pedple, a
even sitting as the heir to a slave fortune, the principles of abolition convinced Tdhhome
denounce the entire system of slavefAgain, Thome stressed, this conversion came from the

power of the ideas and the complete grip that they took on a man.

Publishing Augustus Wattles’ letter about the Debates prompted Garrisonrteenbon
the meetings. Relating the familiar facts of the students’ backgroundsdbaargued that their

interests would naturally be in favor of slavery. In Garrison’s eyes, “nothitthe irresistible

20 Genius of Universal EmancipatioMay 1834.
%1 iberator, June 14, 1834.

%2 iberator, March 29, 1834.

23 Christian Watchmaniylay 16, 1834.
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force of truth and justice” was sufficient to lead them to their abolition conversemdsthis as
a tremendously encouraging anti-slavery development, Garrison wrote that ewersthe
skeptical person must concede that moral suasion was effective upon slavehtddéisyaf
examined the evidence from Lane Semirfafyrurthermore, Garrison argued, the power of

moral suasion would bring slavery to a speedy end.

Through this part of the media coverage of the Lane Debates a virtual canneisak
place between people who held two very different points of view towards a solutidewemnys
Both sides clearly presented their hatred for slavery. Both sides baskdttbi on the same
theological ground. Both sides took great pains to debate the opposing opinion while

simultaneously making sure to promote their own solution.

Each side reflected a different background in formulating their opinion based on their
position in the seminary and society. The colonizationists in this story, withafibem being
professors or others with official positions, looked at things in terms of unityg@a@ionstians
and the nation. The colonizationists carried a great concern for societiglyst@h the other
hand, the abolitionists pursued their beliefs with the zealous vigor of a new convéet. Whi
keeping peace in the meetings and composure in their relations with authoritynéhstldents
saw the great need of the Negro slave as the paramount concern. Believataygrg would
ultimately bring about a national division, the students sought to correct the sgtieatest

moral problem before it ran its destructive course any further.

The colonizationists showed the careful sobriety of judgment that comeswith a
authoritative position. This sobriety often appeared to be a fearful pessimism, ahdvadeen

just that. At the same time, that careful judgment led them to adopt their Sjpadiral process,

4| jberator, May 3, 1834.
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and combined that graduality with their very real concern that full Negrdiyor@uld not
happen in the antebellum United States. Presenting a much bolder and optimistikesiew, t
abolitionists argued that full Negro equality not only could be achieved in the Utstted,Sut
mandated it as the only acceptable ending for slavery. Arguing ceasétesdhge blacks
wished to remain in the country of their birth rather than returning to a “homehéwey knew,
the abolitionists presented equality as a moral obligation of the Americaregedpé slave and
free black. Propelled by the optimism of new converts, the students worked lyrelge®pare

the nation for this end state.
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Chapter 5: Conclusion

The Lane Debates gave a bold, assertive new voice to American abolition. Frsyshe
immediately following the Debates, the Lane students actively andetivaily wrote to publish
their newfound beliefs in immediate abolition. Finding a very willing part irati@itionist
press, the students produced article after article to further their Imedibblition through moral

suasion.

Of course, the students were not the only authors in this media controversy. Iglyiguin
this back-and-forth became a conflict between two parties that seem to haat reason for
conflict. The abolitionists and the colonizationists at Lane were all elealge They all came
from the same doctrinal background. From all accounts, students and facultyrieatkbxt
cordial and strong relationships throughout their Lane experience. One dgrassiene that
these were two parties that had no reason for such a profound and destructive copftioe. Ye
conflict came, and in so doing, demonstrated the true divisive power of slavery. Even whe
presented in a calm, reasoned meeting of like-minded people, slavery stéddavgdrongly

united institution.

Both the abolitionist students and the colonizationist school officials based tefs e
the same theological ground, with each one arguing that the slave was madmagthef God,
just like whites. With that same basis, both sides shared a desire that thenglave not only
free their slaves, but that both North and South partner in a major societal skeftirigeh the
common humanity of blacks and whites, the colonizationists and abolitionists atrgaed that

the American blacks deserved full equality with whites.
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But at that point, both sides reached the crucial difference. As the last chigjotested,
the Lane faculty and trustees took a much more careful and measured approadhwitiarke
very real pessimism that the United States could see Negro equalityyalectymden. On the
other hand, the newly converted students, with their energetic zeal, believegLtidy evas not
only possible but necessary and even inevitable. One can almost feel theittwoncks and
fists pounding pulpits when the Lane students wrote that immediate emancipatitrewause
of God. Powered by the zeal of their newfound beliefs, the abolitionists passiqgatsgd
their case. On the contrary, still powered by their convictions, but from sesthdefending an
established position as opposed to pressing a new one, the colonizationists wrote less
voluminously. The colonizationists, especially Stowe, still wrote effelsti but with nowhere
near the apparent passion of the abolitionists. The colonizationists, appromaieiy, wrote

as teachers correcting pupils.

Examining the ancillary issues that the slavery debate drew out furthrectesis in this
as well. Without downplaying their powerful convictions, each party in this copfaged their
expected cultural role. This is emphasized by the subjects each presehtenhedia. Both
colonizationists and abolitionists wrote on the nature of slavery and the need forckill bla

equality in the United States, but they largely diverged after this point ofnagmee

Even though both sides agreed on the necessity and totality of faculty authdréy in t
seminary, they disagreed strongly on its application in this case. The fasalityed much purer
motives to the trustees than did the students, and described the trustee actions imtleuch ge
terms. The students saw the trustee actions as a clear abuse of power, and blarassivbe
departure of the student body on those heavy-handed actions. Reflecting th&t gosigon,

the Lane colonizationists and their backers in the press placed great imporarearing the
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opinion of the teachers over those of the students. The colonizationists saw thellgspexci
parental role, although they also placed it in terms of a general socedaonespect authority.
For their part, the students simply understood their actions to be the normay attoatiege
students, and further underscored their actions as obedience to the school's Prgsndent,

Beecher, and to Scriptural commands.

Rather than seeing the resulting controversy in terms of a failure to résgeeiuthority
figures, the students saw it as a necessary exercise in free speechpenghiglefended their
right to take up the controversial subject. Basing the necessity to handleveosyrin terms of
their future ministerial careers and obedience to Biblical commandsuttenst truly believed
that they had taken the only possible course by holding these debates. Seeingalgtbehe
issue, the faculty and trustees saw the troubles and unrest in Cincinnatiuhedt iesm the
Debates, and therefore saw slavery as a subject too controversial fllettghing school to

handle.

Seeing the school in purposeful terms, the faculty and their supporters argustavisrgt
was not the issue that the seminary was founded to discuss. Focusing on their role as a
ministerial training center, the seminary desired no more discussion on sfaeéing that it
either had or would create a distraction to take the students away from thes.Sthdie
students, of course, saw things through the opposite lens. Sounding like students of &k ages, t
Lane students argued that this was the school’s exact purpose. Specifieadlydents failed to
see how they could properly minister to an age and culture that they did not properly nddersta
Without discussing slavery, they would fail to understand the nineteenth Centlifgjlda
apply their theological education to their world. On the other hand, the school argued, hoo muc

time on slavery would take the students away from their primary purpose ohtgtraology,
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Biblical studies, and their application to practical ministry. Here, eachdsiaked largely based

on their societal position.

Based on the number of occurrences and prominent placements their articlesirecei
the press of their day, it is safe to say that the Lane Debates producedve w@sgilation of
public debate between abolitionists and colonizationists. Showing that the issaseof sbuld
divide even the closest, most united people, this controversy and media debate stretched ove
year and a half. Along the way, a school crumbled, one spouse passed away, scheels for fr
blacks began, and the Lane Seminary students blazed a new path for the fldxigjliiogiat

movement.

The Lane Debates resulted in an explosion of publicity for the abolitionists Ohitesl
States. Providing a clear and powerful picture of the power of abolition principlesvert
actual slaveholders, the Lane Debates gave tangible hope to abolitiochsés <Barrison that
moral suasion was effective as an anti-slavery strategy. With theengeeat the American
Anti-Slavery Society meeting in May 1834 and their inclusion in widely-distribabmlition
materials, the Lane students made an impact across the North in the beginrhega@iement

towards immediate emancipation.
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Appendix A: Listing of Lane Seminary Students and their Home States for 1833-183dmfica

Year>®

Theological Department:

Student Home State
William T. Allan Alabama
John W. Alvord Connecticut
Hiram Babcock Ohio
Andrew Benton Missouri
Lorenzo D. Butts New York
Henry Cherry New York
George Clark Connecticut
Amos Dresser Peru, MA
Alexander Duncan New York
John E. Finley Ohio
Joseph D. Gould Ohio
Zerah K. Hawley Connecticut
Augustus Hopkins Ohio
Enoch S. Huntington Connecticut
Edwin Hutchinson New York
Russell J. Judd New York
Huntington Lyman Louisiana
Israel S. Mattison Ohio
John J. Miter New York
CharlesW. Missouri
M cPheeters
Joseph H. Payne New York
Samuel Payne New Jersey
Samuel Penny, Jr. New York
John T. Pierce Massachusetts
Ezra A. Pool New York
George Porter Indiana
Josiah Porter Indiana
S. Fuller Porter New York
Marius R. Robinson Tennessee
Henry H. Spaulding Ohio
Henry B. Stanton New York
Asa A. Stone New York
Sereno W. Streeter Massachusetts
James A. Thome Kentucky
H. St. John Van Dyke| New York

25 Fourth Annual Report of the Trustees of the Cinathbane Seminary Together with a Catalogue ofGficers
and StudentéCincinnati, OH: Lane Seminary, 1834), 25-28. Narard states in bold are such in order to
emphasize students from slave states and terstorie
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Calvin Waterbury New York
Edward Weed New York
Theodore Weld New York
Samuel Wells New York
George Whipple New York
Thomas S. Williamson Ohio
Hiram Wilson Ohio

Preparatory Department:

110

Student Home State Student Home State
John C. Alexander New York Deodat Jeffers New York
James M. Allan Alabama Barton Lee Ohio
George W. Ames Ohio Elisha Little Massachusetts
Benjamin F. Arnold Rhode Island Enoch R. Martin Indiana
Courtland Avery New York Samuel Masters Arkansas Territory
Lewis Barnes Ohio James H. Mattison Ohio

Enoch N. Bartlett New Hampshire James Morrison Ohio

John M. Boal Ohio Alexander McKellar| Scotland
Lewis Bradley New York Abraham Neely New York
James Bradley Arkansas Territory | Lucius H. Parker New York
Carlos Brainard New York Jacob Parsons New York
Lewis Bridgman Massachusetts Algernon S. Pierce Massachusetts
George Brubaker Kentucky Munson S. Robinson| New York
Talbot Bullard Massachusetts David Rowe Arkansas Territory
Charles P. Bush New York Abner S. Ross New Jersey
Christopher C. New York Charles Sexton Michigan
Cadwell

William W. Caldwell | Pennsylvania Robert L. Stanton New York
Uriah T. Chamberlain| New York James Steele New York
Eben B. Chamberlainl New York Calvin H. Tate Missouri

John Clark Connecticut Henry P. Thompson | Kentucky
James S. Cook New York Samuel Thompson Ohio
Charles Crocker New York J.C. Tibbils Unlisted
Amasa Frissell, Jr. Massachusetts John A. Tiffany New York
Myron A. Gooding New York Josiah J. Ward Ohio

Isaac Griffith Ohio Matthew Watson Missouri

William Hamilton New Jersey Augustus Wattles Connecticut
Aaron M. Himrod Pennsylvania Joseph Weeks Ohio

Burritt Hitchcock Connecticut Isaac H. Wright Pennsylvania
Coleman S. Hodges | Virginia

David S. Ingraham New York
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Appendix B: Background and Place of Publication of Cited Print Media Sources

Name Affiliation/Background Place of Publication

African Repository and American Colonization Washington, D.C.

Colonial Journaf*® Society

American Anti-Slavery American Anti-Slavery New York, NY

Reporter Society

Anti-Slavery Record American Anti-Slavery New York, NY/ Boston, MA
Society

Boston Recordér’ Congregational Boston, MA

Christian Advocate and Methodist

Journaf°®

Christian Secretary* Connecticut Baptist Connecticut
Missionary Society

Christian Watchmaft" Baptist Missionary Society off Boston, MA
Massachusetts

Daily National Intelligence™ | Whig Washington, D.C.

Emancipator, and Record of New York, NY

Public Morals

Evangelical Magazine and | Unitarian
Gospel Advocate

Genius of Universal Benjamin Lundy Baltimore, MD
Emancipation

Ohio Observer Presbyterian Hudson, OH
Liberator William Lloyd Garrison Boston, MA
New York Evangelist Joshua Leavitt New York, NY
New York Observer and Presbyterian

Chronicl&®?

Portsmouth Journal of Portsmouth, NH
Literature and Politics™

Religious Intelligencér” Ecumenical New Haven, CT
United States Telegraph Congressional and Washington, D.C.

2% African Repository and Colonial Journal No. 1 Maf@25, “The Eighty Annual Report of the Americasc®ty
for Colonizing the Free People of Colour of the tddiStates. With an AppendixThe North American Review,
Vol. 21, No. 48 (Jul. 1825), 230-232.

7 Mott, 206.

258 Mott, 206.

29 Online Computer Library Center, www.worldcat.oittgfchristian-secretary/oclc/639956809.

%0 National Endowment for the Humanities and LibrafyCongress, “Chronicling America: Historic Amernica
Newspapers,” Library of Congress. www.chroniclingaima.log.gov/Icom/sf89090890.

%61 Mott, 179.

282 Mott, 206.

63 National Endowment for the Humanities and LibrafyCongress, “Chronicling America: Historic Amernica
Newspapers,” Library of Congress. www.chroniclingaima.loc.gov/lccn/sn83020324.

%4 johns Hopkins University Libraries, “Catalyst,’hiis Hopkins University Libraries.
https://catalyst.library.jhu.edu/catalog/bib_182795
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government news

Vermont Chronicle
Western Christian Advocaté | Methodist and Episcopal Cincinnati, OH
Church

Western Luminary

265

Mott, 198.
66 National Endowment for the Humanities and LibrafyCongress, “Chronicling America: Historic Amernica
Newspapers,” Library of Congress. www.chroniclingaima.loc.gov/lcon/sn89075028.
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